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Annotation. This article investigates the negative consequences of
excessive reliance on translation in English language classrooms. Although
translation can assist learners in understanding difficult concepts, its constant
use reduces communicative competence, slows cognitive processing, and
prevents learners from developing the ability to think directly in English. The
study highlights how translation-centered instruction weakens listening,
speaking, reading, and writing skills and limits exposure to authentic language
input. The arguments are supported by well-established research in second
language acquisition and language pedagogy. The paper concludes with
recommendations for minimizing translation and promoting immersion,
communicative interaction, and autonomous language learning.

AHHOoTauMs. B [aHHOW cTaTbe pacCMaTPUBAIOTCS HeraTUBHbIE
NOCJAeACTBHUSl 4YpPe3MEpPHOro  MCIO0JIb30BaHMS TepeBoZila Ha  ypoKax
aHIJIMMCKOoro ss3bika. HecMoTpsi Ha TO, 4YTO mNepeBOJ MOXKET MOMOYb
y4alUMCsl TOHSITh CJIOXKHbIe KOHILIEMIMKU, €ro MOCTOSIHHOE MpUMeHeHUe
CHMKaeT KOMMYHUKATUBHYI KOMIIETEHTHOCTb, 3aMe/JisieT KOTHUTUBHYIO
06pabOTKy U MPensATCTByeT pOPMUPOBAHUIO YMEHHUS MbICJAUTh HANPSIMYIO Ha
aHIJIMMUCKOM £3bIKe. B wucciefoBaHUM NOAYEPKUBAETCS, UTO OOy4YeHUe,
OCHOBaHHOe Ha IepeBOJe, 0C/abJisieT HaBbIKA ayJAWPOBaHUs], TOBOPEHUS,
YTeHUss W TMHCbMA, a TaKXe OrpaHUYMBaEeT JOCTYNl K ayTEeHTUYHOMY
A3bIKOBOMY MaTepuasy. IlpeAcTaB/eHHble aprymMeHTbl ONUPAKTCI Ha
NpU3HAHHbIE HCCJIEe[J0BaHUS B 00JIaCTM BTOPOr0 S3bIKOBOI'O YCBOEHUS U
MEeTOJIMKHA TMpenojilaBaHusi HWHOCTPaHHbIX $I3bIKOB. B  3aksiioyeHue
NpeAJaralTcs peKOMeH/Jaliu N0 CHMXKEHUIO0 3aBUCUMOCTU OT NepeBOja U
pacliupeHHI0 S3bIKOBOM CpeJibl, KOMMYHHUKAaTUBHOIO B3aUMOJIEMCTBUS U
aBTOHOMHOTI'O U3yUeHHUs SI3bIKa.

Keywords: translation, communicative competence, language
acquisition, EFL, dependency, target language exposure.

KioueBsble cj0Ba: nepeBoji, KOMMyHUKAaTUBHAs: KOMIETEHTHOCTD,
ycBOeHHUe A3biKa, EFL, 3aBUCUMOCTB, A3bIKOBad cpeja.
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In many English as a Foreign Language (EFL) classrooms, translation
remains one of the most widely used instructional practices. Teachers often
translate instructions, vocabulary, and even entire reading passages into
students’ first language (L1), believing that translation ensures stronger
comprehension. However, effective language learning depends on direct
interaction with the target language rather than constant switching between
languages. As Harmer (2015) emphasizes, learners require continuous and
meaningful exposure to English input, and excessive translation limits that
exposure. Similarly, Richards and Rodgers (2014) argue that language should
be viewed as a system of communication rather than a body of knowledge to
be translated. Despite the growth of communicative language teaching,
overreliance on translation persists, particularly in contexts with limited
authentic exposure to English. This raises questions about the long-term
effects of translation-focused instruction on learners’ linguistic and
communicative development. Overreliance on translation in English language
classrooms continues to present serious challenges to students’ language
development. Although translation can support early comprehension, its
excessive use limits communicative competence and restricts learners’ ability
to process meaning directly in English. The problem persists in many English
as a Foreign Language (EFL) settings, particularly where traditional and
teacher-centered instruction dominates, and students expect immediate
equivalents in their first language. As Harmer (2015) notes, successful
language learning requires continuous exposure to the target language rather
than reliance on constant bilingual explanation. This article examines the
negative cognitive, communicative, and pedagogical consequences associated
with translation overuse and discusses the importance of more immersive
approaches to English language instruction.

1. Cognitive Barriers and Slowed Processing

When students rely on translation, they process language through a
mental chain: English - L1 — meaning, which significantly slows
comprehension and reduces automaticity. Cook (2010) notes that frequent
translation creates a cognitive burden, preventing learners from processing
language directly and internalizing grammar and vocabulary naturally. Literal
translation also leads to syntactic and semantic errors because languages
differ in structure and conceptual organization. Brown (2001) states that
authentic language understanding requires interpretive, strategic, and
communicative skills that translation alone cannot develop.

2. Negative Effects on Speaking and Listening Skills

Speaking and listening are the most affected by constant translation.
Students who always wait for an L1 equivalent hesitate to speak
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spontaneously, which reduces fluency and communication confidence. Ur
(2012) explains that listening comprehension develops through attention to
target language input, but translation interrupts the flow of speech, causing
learners to focus less on English itself and more on its L1 equivalent. As a
result, students often stop trying to infer meaning from context and instead
depend on the teacher for each lexical or grammatical explanation.

3. Limited Authentic Input and Weak Vocabulary Development

Translation-centered instruction restricts exposure to authentic
language. Harmer (2015) indicates that language input plays a crucial role in
linguistic development, and when teachers translate everything, learners pay
less attention to actual English structures. Nation (2013) emphasizes that
vocabulary retention increases when learners encounter new words in
context, through collocations and examples, rather than through isolated L1
equivalence lists. Students who rely heavily on translation struggle to
paraphrase, guess meaning from context, or develop lexical chunk knowledge,
which are essential competencies for reading and speaking fluently.

4. Learner Dependency and Reduced Autonomy

Overuse of translation leads to psychological dependency, where
students believe they cannot understand anything without L1 support.
Richards and Rodgers (2014) note that autonomy is central to modern
language pedagogy, yet translation-heavy classrooms limit students’ ability to
apply communication strategies such as rephrasing or contextual guessing.
When faced with unfamiliar vocabulary, learners accustomed to translation
often stop interacting, leading to a loss of confidence and decreased
motivation.

5. Pedagogical Limitations for Teachers

Excessive translation also affects teachers’ instructional practices.
Larsen-Freeman and Anderson (2011) argue that grammar-translation-
oriented classrooms reduce student engagement and reinforce teacher-
centered instruction. Teachers spend significant time explaining meanings
and structures instead of encouraging communicative tasks, collaboration,
and learner-driven inquiry. Consequently, classroom interaction becomes
limited, and English is used less as a functional medium of communication.

Conclusion
Overreliance on translation has multiple negative consequences for

English language learners. It slows cognitive processing, weakens speaking
and listening abilities, reduces exposure to authentic language input, restricts
vocabulary development, and fosters dependency rather than autonomy.
Although translation can be a useful pedagogical support when used
strategically, it should not dominate classroom practice. To develop
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communicative competence, learners must acquire the ability to process and

use English directly.
Recommendations.
1. Increase the use of communicative activities such as role
plays, pair discussions, and problem-solving tasks.
2. Provide learners with rich, meaningful English input
through extensive listening and reading.
3. Encourage vocabulary development through context-based

learning rather than word-for-word translation.

4.  Limit translation only to essential clarification when
necessary.

5. Offer professional development for teachers to adopt
communicative and task-based methodologies.
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