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THE IMPACT OF FORMATIVE ASSESSMENT ON LEARNING MOTIVATION

Mo’minova Muxayyo Usmanovna
Namangan davlat pedagogika institute katta o’qituvchisi
Email: muhayyo7371@gmail.com Tel:+998932625511

Annotation. This article explores the role of formative assessment in
enhancing learning motivation among students across various educational
contexts. Formative assessment, characterized by ongoing feedback and
adaptive instructional strategies, is examined for its influence on intrinsic and
extrinsic motivation, self-efficacy, and goal orientation. Through a
comprehensive literature review, the article synthesizes empirical findings
and theoretical frameworks to highlight how formative assessment fosters a
supportive learning environment. Practical implications for educators and
recommendations for future research are discussed, emphasizing the need for
tailored assessment practices to sustain student engagement and motivation.

Keywords: formative assessment, learning motivation, intrinsic
motivation, extrinsic motivation, self-efficacy, feedback, goal orientation,
education

Introduction. Formative assessment, defined as an ongoing process of
gathering evidence to inform teaching and learning, has gained prominence in
educational research for its potential to enhance student outcomes. Unlike
summative assessment, which evaluates learning at the end of an
instructional period, formative assessment provides real-time insights into
student progress, enabling teachers to adjust instruction and students to
refine their learning strategies. One critical yet underexplored outcome of
formative assessment is its impact on learning motivation—the psychological
drive that initiates, directs, and sustains effort toward achieving academic
goals.

Motivation is a cornerstone of effective learning, influencing students’
engagement, persistence, and achievement. Theories such as self-
determination theory (SDT) and expectancy-value theory underscore the
importance of intrinsic and extrinsic factors in shaping motivation. Formative
assessment, with its emphasis on constructive feedback, goal-setting, and
student agency, aligns closely with these motivational frameworks. This
article examines how formative assessment practices influence learning
motivation, drawing on empirical studies and theoretical perspectives. It also
addresses the challenges of implementing formative assessment and proposes
strategies for maximizing its motivational benefits.

The article is structured as follows: a literature review synthesizes key
findings on formative assessment and motivation, followed by an analysis of
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its mechanisms, practical applications, and implications for educators. The
conclusion offers recommendations for future research and practice.

Literature Review
Theoretical Foundations of Formative Assessment. Formative

assessment, as conceptualized by Black and Wiliam (1998), involves activities
undertaken by teachers and students to assess learning needs and adapt
instruction accordingly. It encompasses strategies such as questioning,
feedback, peer assessment, and self-assessment, all aimed at closing the gap
between current and desired performance. The theoretical underpinnings of
formative assessment draw from constructivist learning theories, which
emphasize active student participation and scaffolded learning experiences.

Sadler (1989) introduced the concept of formative assessment as a

feedback loop, where students use evaluative information to improve their
work. This aligns with Vygotsky’s zone of proximal development, suggesting
that timely feedback supports students in achieving tasks just beyond their
current capabilities. More recently, Hattie and Timperley (2007) proposed a
feedback model that categorizes feedback into task, process, and self-
regulation levels, each contributing to learning motivation differently.

Motivation Theories Relevant to Formative Assessment. Learning

motivation is a multifaceted construct, encompassing intrinsic motivation
(driven by internal rewards) and extrinsic motivation (driven by external
rewards). Self-determination theory (Ryan & Deci, 2000) posits that
motivation thrives when three psychological needs are met: autonomy,
competence, and relatedness. Formative assessment supports these needs by
fostering student agency, providing evidence of progress, and creating
collaborative learning environments.

Expectancy-value theory (Wigfield & Eccles, 2000) suggests that

students’ motivation depends on their expectation of success and the value
they assign to a task. Formative assessment enhances expectancy by clarifying
goals and providing actionable feedback, while its emphasis on relevance and
personalization increases task value. Additionally, Bandura’s (1997) concept
of self-efficacy—belief in one’s ability to succeed—highlights the role of
formative assessment in building confidence through incremental progress
and mastery experiences.

Empirical Evidence on Formative Assessment and Motivation. Empirical

studies consistently demonstrate the positive effects of formative assessment
on motivation. Black and Wiliam’s (1998) seminal meta-analysis found that
formative assessment practices, particularly feedback, significantly improve
student engagement and achievement. Subsequent studies have focused on
specific motivational outcomes. For instance, Cauley and McMillan (2010)
found that formative assessment increases intrinsic motivation by providing
students with clear goals and opportunities for self-regulation.
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Feedback, a core component of formative assessment, is particularly
influential. Hattie and Timperley (2007) reported that feedback addressing
the process level (e.g., strategies used) and self-regulation level (e.g,
metacognitive skills) enhances motivation more than task-level feedback (e.g.,
correct/incorrect responses). Similarly, Nicol and Macfarlane-Dick (2006)
argued that feedback empowers students by promoting self-assessment and
goal-setting, which foster a sense of ownership over learning.

Peer and self-assessment, other facets of formative assessment, also
contribute to motivation. Panadero et al. (2017) found that peer assessment
enhances relatedness and autonomy, as students collaborate and take active
roles in evaluating work. Self-assessment, meanwhile, promotes self-efficacy
by encouraging students to reflect on their strengths and areas for
improvement (Andrade & Valtcheva, 2009).

However, the motivational benefits of formative assessment are not
universal. Studies highlight challenges such as inconsistent feedback quality,
student resistance to self-assessment, and cultural differences in receptivity to
formative practices (Carless, 2011). These findings underscore the need for
context-specific approaches to maximize motivational outcomes.

Gaps in the Literature. Despite the robust evidence linking formative
assessment to motivation, several gaps remain. First, most studies focus on K-
12 settings, with limited research on higher education or adult learning
contexts. Second, the long-term effects of formative assessment on motivation
are underexplored, as many studies employ short-term interventions. Finally,
there is a lack of research on how formative assessment interacts with diverse
student populations, including those with varying cultural backgrounds or
learning disabilities.

Mechanisms of Formative Assessment in Enhancing Motivation

Formative assessment influences motivation through several
mechanisms, each aligned with motivational theories:

Feedback as a Motivational Tool. Feedback provides students with
specific, actionable information about their performance, reducing
uncertainty and enhancing self-efficacy. For example, process-level feedback
(e.g, “Your argument is strong, but consider adding more evidence”)
encourages students to refine strategies, fostering a growth mindset.
According to SDT, such feedback supports competence by affirming progress
and autonomy by guiding without controlling.

Goal Clarity and Task Value. Formative assessment clarifies learning
objectives, helping students understand expectations and align efforts with
goals. This aligns with expectancy-value theory, as clear goals increase
students’ expectation of success. Additionally, formative tasks that connect to
real-world applications enhance task value, making learning more meaningful.
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Self-Regulation and Agency. By engaging students in self-assessment
and peer assessment, formative assessment promotes metacognitive skills
and ownership of learning. Nicol and Macfarlane-Dick (2006) emphasize that
self-regulated learners are more motivated because they actively monitor and
adjust their strategies, fulfilling SDT’s autonomy need.

Social and Collaborative Learning. Peer assessment and group-based
formative tasks foster relatedness, as students build connections through
shared goals. Collaborative learning environments also reduce anxiety, as
students perceive assessment as a collective rather than competitive process.

Incremental Progress and Mastery. Formative assessment breaks
learning into manageable steps, allowing students to experience small
successes. These mastery experiences, as Bandura (1997) notes, bolster self-
efficacy, motivating students to persist in challenging tasks.

Practical Applications for Educators

To leverage formative assessment for motivation, educators can adopt
the following strategies:

Provide High-Quality Feedback. Feedback should be specific, timely, and
focused on strategies or self-regulation rather than mere correctness. For
example, instead of saying “Good job,” a teacher might say, “Your analysis is
thorough; try incorporating a counterargument to strengthen it.”

Incorporate Self and Peer Assessment. Encourage students to evaluate
their work or that of peers using clear rubrics. This builds self-efficacy and
fosters a collaborative classroom culture. For instance, a peer review session
before a final essay submission can enhance motivation through shared
learning.

Align Assessments with Student Interests. Design formative tasks that
reflect students’ interests or real-world applications. For example, a science
teacher might ask students to design an experiment related to a local
environmental issue, increasing task value.

Use Technology to Enhance Formative Practices. Digital tools, such as
learning management systems or online quizzes, provide immediate feedback
and track progress, supporting self-regulation. Platforms like Kahoot or
Google Forms can make formative assessment engaging and interactive.

Foster a Growth-Oriented Classroom Culture. Emphasize effort and
improvement over grades. Teachers can model a growth mindset by sharing
their own learning experiences and normalizing mistakes as part of the
process.

Challenges and Considerations

Implementing formative assessment effectively requires addressing
several challenges. First, teachers need professional development to design
and deliver high-quality feedback, as poorly constructed feedback can
demotivate students. Second, time constraints often limit the frequency and
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depth of formative practices, particularly in large classes. Third, students may
resist formative assessment if they are accustomed to summative approaches
or lack the skills for self-assessment.

Cultural and individual differences also play a role. In collectivist

cultures, peer assessment may be more readily accepted, while in
individualistic cultures, students may prefer self-directed tasks. Similarly,
students with low self-efficacy may find formative assessment overwhelming
without adequate support. Educators must tailor practices to their context,
balancing structure with flexibility.

Conclusion. Formative assessment is a powerful tool for enhancing

learning motivation, offering opportunities to foster intrinsic and extrinsic
motivation, self-efficacy, and goal orientation. By providing timely feedback,
clarifying goals, and promoting self-regulation, formative assessment creates
a supportive learning environment that empowers students. However, its
success depends on thoughtful implementation, including high-quality
feedback, student-centered tasks, and a growth-oriented classroom culture.

Future research should explore the long-term effects of formative

assessment on motivation, particularly in diverse educational settings. Studies
examining the role of technology in scaling formative practices and
addressing equity issues would also be valuable. For educators, the challenge
lies in balancing formative assessment with curricular demands while
ensuring that practices are inclusive and motivating for all students.

Ultimately, formative assessment is not just a pedagogical strategy but a

means of cultivating a lifelong love of learning. By prioritizing motivation,
educators can help students become confident, self-directed learners ready to
navigate an ever-changing world.
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TALABALARDA ILMIY TADQIQOT FAOLIYATINI RIVOJLANTIRISHGA
DOIR NAZARIY QARASHLAR.
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Annotatsiya: Maqolada talabalarda ilmiy-tadqiqot faoliyatini
rivojlantirishga oid nazariy qarashlar tahlil qilinib, olimlar fikrlari
hamda pedagogik-psixologik ensiklopediyalar asosida ilm, bilish, bilim,
tadqiqot, ilmiy tadqiqotchilik va tadqiqotchilik kompetensiyasi kabi
tushunchalardagi turli yondashuvlar ko‘rib chiqgilgan; natijada ilmiy
bilim, tafakkur, dunyoqarash va ilmiy faoliyat talabalar ilmiy tadqiqot
faoliyatining asosiy tarkibiy qismlari sifatida shakllantirilgan.

Kalit so’zlar: Talabalar, ilmiy tadqiqot, ilmiy faoliyat, ilmiy-
tadgiqotchilik kompetensiyasi, nazariy garashlar, ilmiy bilim, ilmiy tafakkur,
ilmiy dunyoqgarash, pedagogik yondashuv, tadqiqot metodologiyasi.

Abstract: The article analyzes theoretical perspectives on the
development of students' research activities, examining various approaches to
concepts such as knowledge, cognition, science, research, scientific inquiry,
and researcher competencies based on scholars’ views and pedagogical-
psychological encyclopedias; as a result, scientific knowledge, thinking,
worldview, and scientific activity have been identified as the core components
of students' research activities.

Keywords: Students, scientific research, scientific activity, research
competence, theoretical perspectives, scientific knowledge, scientific thinking,
scientific worldview, pedagogical approach, research methodology.

KIRISH

[lmiy izlanish olib borishga tayyor, chuqur fikrlay oladigan va ilmiy
yondashuvga ega bo‘lgan talaba - bu kelajakda innovatsion fikr yurita
oladigan, mamlakat taraqqiyotiga salmoqli hissa qo‘shishga qodir bo‘lgan
mutaxassisdir. Shu boisdan, O‘zbekiston Respublikasida ta’lim sohasida
belgilangan strategik maqgsadlarni ro‘yobga chiqarishda talabalarni ilmiy
faoliyatga jalb etish, ularni tadqiqot metodikasi asosida tayyorlash hamda bu
jarayonni tizimli va ilmiy asoslangan tarzda tashkil qilish ta’lim sifatini
oshirishning muhim omili sifatida e’tirof etilmoqda.

Respublikamizda “O‘zbekiston-2030” strategiyasining 12-magqsadida
barcha yo‘nalishlarda innovatsion faoliyatni keng joriy etish, ilmiy
tadqgigotlarni va innovatsion tashabbuslarni qo‘llab-quvvatlashga e’tibor
garatilgan. Ana shu maqgsadga asosan 2030-yilgacha erishiladigan
magsadning samaradorlik ko‘rsatkichida har bir million aholiga to‘g'ri
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keladigan tadqiqotchilar sonini 2 ming nafarga yetkazish belgilab
olingan.[1] Bu magsad yoshlarni ilm-fan va texnologiyalar sohasiga jalb
qilishning muhimligini ko‘rsatadi hamda ilmiy tadqiqotlar orqali milliy
igtisodiyotda real o‘zgarishlar qilish imkoniyatini yaratadi.

ADABIYOTLAR TAHLILI

[lmiy bilimlarni egallash va tahliliy tafakkurni shakllantirish g‘oyalari
gadimdan Abu Nasr Forobiy [4], Abu Ali ibn Sino [5] kabi mutafakkirlar
qarashlarida asosiy o‘rin egallagan. Respublikamizda oliy ta’lim muassalarida
talabalarni ilmiy tadqiqot faoliaytiga yo‘naltirish, ilmiy tadqiqotchilik
faoliyatini kasbiy sohada qo‘llash bilan bog'liq ilmiy izlanishlar mahalliy
olimlardan B.X.Raximov|[7], L.Z.Namazboyeva[8],S.N.Allayorova[9],
A.B.Axmedovlar[13] tomonidan olib borilgan bo‘lsa, Mustaqil Davlatlar
Hamdo'stligi (MDH) olimlaridan 0.V.Ibryanova[10], M.N.Artsev[12],
M.A.Isayeva[11] va boshgalar oliy ta’lim talabalarini ilmiy-tadqgiqot faoliyatini
rivojlantirish  hamda loyihaviy-tadqiqot madaniyatini  shakllantirish
masalalariga alohida e’tibor qaratishgan.

TADQIQOT METODOLOGIYASI.

Ushbu tadgigotda tanlangan metodologiya zamonaviy ilmiy qarashlar
va talabalarda ilmiy tadqgiqot faoliyatini rivojlantirishga asoslanadi. Tadqiqot
muammosini aniglashdan tortib, natijalarni tahlil gilishgacha bo‘lgan barcha
bosqichlarda individual fikrlash, mustaqil garor gabul qilish va reflektiv
yondashuvga urg‘u berildi. Sifatli va migdoriy metodlar uygunligi orqali
masalaga tizimli va chuqur qarash imkoni yaratildi. Tadqgigotchining ichki
motivatsiyasi va ilmiy qiziqishi metod tanlash hamda ma’lumotlarni tahlil
qilishda asosiy omil bo‘lib, tadgiqotning samarali o‘rganilishiga xizmat giladi.

TAHLILLAR VA NATIJALAR.

Talabalarni ilmiy tadqiqot faoliyatiga yo‘naltirish mavzusini yoritishda
ilmiylikka asoslangan holda ish ko’rish uchun, eng avvalo, mavzuning
mohiyatini to‘lagonli ochib berishga xizmat qiluvchi bazaviy tushuncha va
ilmiy kategoriyalarni aniqlashtirish zarur hisoblanadi. Ushbu tushunchalar
mazmunini tahlil etish, ularning mazkur tadqiqot doirasida tutgan o‘rni va
ahamiyatini ochib berish orqali tadqiqotning metodologik yondashuvi,
konseptual asoslari va tahliliy mezonlari ilmiy asosda shakllantiriladi. Bu esa,
0z navbatida, tanlangan ilmiy yo‘nalishning nazariy poydevorini
mustahkamlash va tadqiqot samaradorligini oshirishga xizmat qiladi.

Pedagogik ensklopediyada “Bilim-borligni  bilish  jarayonining
amaliyotda tasdiglangan natijasi. Kishilarning tabiat va jamiat hodisalari
haqida hosil gilgan ma’lumotlari, vogelikning inson tafakkurida aks etishi” -
ekanligi izohlangan.[2.-137 b] Nazarimizda, bilimning ilmiy, emperik va
nazariy shakllari orasidagi farglar uning turli kontekstlarda ganday
ishlatilishini va maqgsadga erishishdagi rolini belgilaydi. Bu farqglar bilimni
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nafaqat kognitiv jarayon sifatida, balki amaliy va ilmiy faoliyatda ham ganday
foydalanish mumkinligini anglatadi.

O‘zbekiston milliy ensklapediyasida “Ilmiy tadqiqot - yangi bilimlarni
ishlab chiqish jarayoni, bilish faoliyati turlaridan biri. Unga ob’ektivlik,
ishonchlilik, aniqlik xos. Ilmiy tadqiqgot hamma shartlarga amal qilib
takrorlanganda hamisha birdek natija berishi, bahs etilayotgan masalani
isbotlashi lozim. Ilmiy tadqiqot bir-biri bilan bog‘langan ikki gism -tajriba va
nazariyadan iborat”-degan ta’rif keltirilgan.[3-121 b ] Olib borilgan tahlillar
shuni ko‘rsatadiki, ilmiy tadqiqot ishining samaradorligi, avvalo, tajriba va
nazariyaning o‘zaro uzviy aloqasi asosida ta’minlanadi. Bu ikki tarkibiy unsur
bir-birini to‘ldirgan holda, ilmiy izlanishning ishonchliligi, obyektivligi va
natijaviyligini ta'minlaydi.

Abu Nasr Forobiy aqgl-ilm haqgida shunday yozadi: “Inson yetishishi zarur
bo‘lgan, ozi uchun uni bilishi shart deb gabul gilingan bilimni ilm al-yaqginiya
(ishonch ilmi) deyiladi”. [4-104 b] Mutafakkir fikricha inson ba’zi bilimlarni
shunchaki eshitib emas, balki ichKi ehtiyoj, aqliy ishonch va fahm bilan
bilishga intilishi kerakligiga alohida urg‘u beriladi.

Abu Ali ibn Sino ilmiy bilish hagida shunday deydi- “Bunday o‘ylab
garasam, aqgl-ilm juda gadim zamonlardan beri davom etib keladi. U o‘lim
bilmaydigan - uyg'oq, garimaydigan - yosh, beli bukilmaydigan - barvasta,
nuroniy, kim unga oshna bo‘laman desa, u bilan qgalin bo‘lib ketadigan va uni
olgishlab kutub oladigan ekan.” [5-132 b] Olim ilm va aql haqidagi chuqur
falsafiy garashlari orqali bu yerda ilm va aqglni zamon va makondan, inson
hayotining chegaralaridan ustun qo‘yadi.

Talabalarda ilmiy-tadqiqot faoliyatini samarali shakllantirish, avvalo,
ularning tafakkur salohiyati rivojlanganligi hamda ilmiy dunyoqarashning
shakllanganlik darajasi bilan bevosita bog'liqdir.

E. G'oziyevning fikricha “Tafakkur-atrof-muhitdagi voqelikni nutq
yordami bilan bavosita, umumlashgan holda aks ettiruvchi psixik jarayon,
ijtimoiy-sababiy bog‘lanishlarni aniglashga yangilik ochishga va bashorat
gilishga yo‘naltirilgan aqliy faoliyatdir”. [6-458 b] Keltirilgan ta’rifdan kelib
chiqib, talabalarni ilmiy tadqiqot faoliyatini rivojlantirishda, ularning tafakkur
operatsiyalarini, ya'ni analiz, sintez, tagqoslash, abstraksiya, umumlashtirish,
konkretlashtirish, Kklassifikatsiyalash va sistemalashtirishni qo‘llash orqali
dolzarb masalalar bo‘yicha tushunchalar hosil qilish, hukm chigarish va
xulosalar chiqarishni ilmiy asoslab berish muhimdir.

A K.Raximovning dissertatsiyasida “Dunyoqgarash- inson ongida organik
olam manzarasining aks ettirilishi bo‘lib, u shaxsning umri davomida
o‘zlashtirilgan falsafiy, ilmiy, ijtimoiy-siyosiy, ahloqiy, estetik qarashlar
tizimining yig‘indisi sifatida mustaqil hayot va kelgusidagi kasbiy faoliyat
yo‘nalishi mavjudligini anglatishi”- keltirilgan.[7-32 b] Bu garashlar tizimi
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shaxsning hayoti va kasbiy faoliyatiga yo‘nalish beradi, uning jamiyatdagi
o‘rnini belgilaydi.

L.Z.Namazbayeva oz ishida “tadqiqot faoliyati deganda tadqgiqotchilik

xulg-atvoriga asoslangan qidiruv faoliyati mexanizmlari harakati natijasida
shakllanadigan intellektual-ijodiy faoliyatning alohida turi tushuniladi” -degan
ta'rifni keltiradi.[8-10 b]Demak, tadqgiqotchilikni intelektual va ijodiy
faoliyatning alohida turi sifatida garash zarur, chunki ilmiy izlanishlar faqat
faktlarni yigish va tahlil qilishni emas,balki yangi g‘oyalar, konsepsiyalar
hamda yechimlar yaratishni talab etadi.

[Imiy bilim, ilmiy tafakkur, ilmiy dunyoqarash hamda ilmiy faoliyat

talabalarning ilmiy tadgiqot faoliyatini rivojlantirishning tarkibiy tuzilmasi
sifatida namoyon bo‘ladi.

S.N. Allayarova tadgiqotida “Oliy ta’limda ilmiy tadqiqot faoliyati

samaradorligi quyidagi xususiyatlarga ko‘ra farglanadi:

- o‘quv jarayonida go‘llaniladigan faol o‘qitish uslublari;

- mustagqil ta’limning tashkil etilishi;

- kasbiy tayyorgarlikka oid yaratilgan imkoniyat va mavjud to‘siglar;
- 0‘quv dasturlarining sifat darajasi va hokazo.[9-14 b]

0.V. Ibryanova esa bakalavriat bosqgichida talabalarning ilmiy faoliyatga

tayyorlanishini samarali tashkil etish bo‘yicha psixologik-pedagogik shartlar
aniqlashtirilgan, ana o‘sha shartlar quyidagicha:

-tadqgiqot faoliyati jarayonida talabalarni kasbiy va shaxsiy o0‘z-o‘zini

anglashni rivojlantirishga yo‘naltirish;

-tadgiqot faoliyatining individual uslubini rivojlantirish;
- TITF ning motivatsion-qiymatli, ijodiy, texnologik va refleksiv tarkibiy

gismlarining birligini ta’'minlash;

-universitetda tadqiqot muhitini shakllantirish”.[10-15 b]
M.A. Isayeva oz ilmiy qarashi orqali loyihalash va tadqiqot

madaniyatiga quyidagicha ta'rif beradi. “Loyihalash va tadqiqot madaniyati -
bu shaxsning integratsiyalashgan professional sifati, shu jumladan tadqiqot
savodxonligi va malakasi, ijodkorlik va kasbiy faoliyatni loyihalashga e’tibor
berishi”.[11-14 b] Omillar o‘zaro integratsiyada namoyon bo'lib,
tadqiqotchining nazariy bilimlarini amaliyotga tatbiq etish, muammolarga
ilg‘or va noodatiy yechimlar topish, hamda ilmiy izlanishlar natijadorligini
oshirishda kuchli motivatsion va intellektual asos sifatida xizmat giladi.

M.N.Arsev tadqiqotchilik faoliyatiga t’rif berib, “uning natijalarini

oldindan ko‘rib bilmasligini aytadi. Bu degani, ushbu faoliyat noma’lum
muammoning yechimini oldindan izlash bilan bog‘liq.” [12-4 b] Bunday ta'rif
kompetensiya tushunchasi bilan bog‘liq bo‘lib, noma’lumlik vaziyatining
muhimligiga diggatini garatadi va uning yechimini inson topishi kerakligini
bildiradi.
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A.B.Axmedovning ilmiy ishida “Tadgiqot faoliyati - bu nafagat o‘quv va

kognitiv kompetensiyani shakllantirishga va ijodiy, aqliy qobiliyatlarni
rivojlantirishga, balki talabalarning kasbiy fazilatlarini rivojlantirishga
garatilgan ijodiy faoliyat shakllaridan biridir” -deyiladi.[13-65 b] Kelajak kasb
egasi tadqiqot faoliyati orqali ijodiy fikrlash, o‘zining shaxsiy g‘oyasini ilgari
surish orqali faoliyatga kreativ yondasha oladi.

[Imiy bilim, ko‘nikma va malakalar bilan kasbiy tayyorgarlik jarayonini

boyitishga yo‘naltirilgan yondashuv, bir vaqtning o‘zida ilmiy tafakkur,
shaxsiy fazilatlarni rivojlantirish, ijtimoiy yo‘naltiriigan motivlar,
munosabatlar va axloqiy qadriyatlarni o‘rgatish imkonini taqdim etadi.

Pedagogik va psixologik adabiyotlarda gayd etilishicha, zamonaviy inson

shaxsi turli muammolarni hal qilish, ularni tahlil gilish va murakkab
masalalarni tez va samarali hal etish ko‘nikmalari va malakalariga ega bo'lishi
zarur. Bunday topshiriglarning yechimini faqat tadqiqot olib borishga qodir
bo‘lgan shaxslar topa oladi. Biroq, tadgiqotchilik faoliyati uchun ganday bilim,
gobiliyat va layoqgatlar zarurligi hagida yagona va birlashgan yondashuv to‘liq
yechimini topgan emas. Tadqiqot olib borish tegishli layoqat, chuqur bilimga
egalik o‘quv-bilish jarayonidagi moyilliklardan biri sifatida har bir insonda
shakllanishi mumkin.

Oliy ta’lim tizimidagi nomukammalliklar sababli talabalar nazariy

bilimlar va amaliy faoliyat o‘rtasida bo‘shliglarga duch kelmogda. Shu bilan
birga, oliy ta’limda fanlarning to‘liq integratsiyasi va samarali o‘qitish
metodlarining joriy etilmasligi talabalar tadqiqotchilik faoliaytiga salbiy ta’sir
ko‘rsatmoqda.

Talabalarning ilmiy tadqiqot faoliyatini rivojlantirish tizimi:
- ilmiy tadqiqot faoliyatini rivojlantirish jarayonini tashkil etishda

magqgsad, vazifa, mazmun va o‘qitish metodikasini aniglash;

- talabalarni ilmiy tadqiqot faoliyatini rivojlantirish jarayonini

chuqurlashtirish, ilmiy tadqgiqot motivlarini oshirish, ilmiy bilim, ko‘nikma va
malakalarini kengaytirish, ilmiy tafakkurini rivojlantirish, shuningdek, ilmiy
tadgiqot jarayonida ahamiyatli shaxsiy fazilatlarini rivojlantirish va natijalarni
tahlil qilish uchun ijtimoiy javobgarlik hissini kuchaytirish;

- talabalar ilmiy tadqiqot faoliyatini rivojlantirishda motivatsion,

kognitiv, riskologik va ilmiy faoliyatga yo‘naltirilgan gismlarni qo‘shish;

- talabalar ilmiy tadqiqot faoliyatini rivojlantirishga ta’sir qiluvchi ichki

va tashqi sharoitlarni aniqlash;

-ushbu jarayonning samaradorligini baholashning asosiy mezonlarini

belgilash, talabalarning ilmiy tadqiqot faoliyatini rivojlantirish yo‘lidagi
yutuglarini farglash uchun shart —-sharoitlar yaratishni taqozo etadi.

XULOSA. Xulosa qilib aytganda, talabalarning ilmiy-tadqiqot faoliyatini

rivojlantirish jarayoni falsafiy, psixologik va pedagogik omillar bilan
chambarchas bog‘liq bo‘lib, mazkur jarayonga doir asosiy ilmiy
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kategoriyalarni chuqur anglashni talab etadi. Shu asosda talabalarning ilmiy
tadqiqot faoliyatini samarali rivojlantirish uchun uning tarkibiy tuzilmasi —
ilmiy bilim, tafakkur, dunyoqarash va amaliy faoliyat elementlarini
uyg‘unlashtirgan holda shakllantirilishi zarur. Bu esa kelajakda ilmiy
salohiyatga ega, mustaqil fikrlaydigan va ijodiy yondashuvga ega
mutaxassislarni tayyorlashga xizmat qiladi.
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CoFr/ioM TypMy1lI TAp3Ura aCOCJAHIaH Nejaroruk Mmeroasap. 2JKucMoHuu
¢aon1uk Ba TABJIUMHUHT Y3ap0 TabCUPHU

Raximov Xasanboy Kamoliddin o‘g‘li
Andijon davlat pedagogika instituti
jismoniy madaniyat kafedrasi o‘qituvchisi
Email: rahimovxasanboy25@gmail.com
telefon raqami: +998934491424

Annotatsiya: Ushbu maqola jismoniy faollik va sog‘lom turmush tarziga
asoslangan pedagogik modellarning ahamiyatini tahlil qiladi. Maktab
ta’limidan oilaviy tarbiyagacha bo‘lgan turli pedagogik usullar orqali yoshlar
orasida sog‘lom turmush tarzini shakllantirish va jismoniy faollikni qo‘llab-
quvvatlash  muammolari o‘rganiladi. Magqolada jismoniy faollikning
salomatlikka, psixologiyaga va ta’limga bo‘lgan ijobiy ta’sirlari nazariy va
amaliyotda ilmiy asosda tadqiq qilinadi. Shuningdek, pedagogik modellar va
usullarning integratsiyasi orqali yoshlarga jismoniy faollik va soglom
turmush tarziga oid yongidan yondoshishlar kiritish hamda ularni hayotga
tadbiq etishdagi asosiy yo‘nalishlar tahlil gilinadi. Maqola maktablarda
jismoniy faollikni tarbiyalash, oilada soglom turmush tarzini ommalashtirish
va jamiyatda soglom hayot tarziga yo‘naltirilgan pedagogik choralarning
samaradorligini ko‘rsatadi. Jismoniy faollik va soglom turmush gadriyatlari
mustahkamligini ta’'minlashda pedagoglar, ota-onalar va jamiyatning muhim
rolini belgilaydi.

Kalit so‘zlar: ;xucMonuit GpaosIMK, COFJIOM TYPMYLI Tap3H, NeAaroruk
MoJieslJlap, Ta'bJUM Ba }KUCMOHUH PaoJI/INK, COFJIOM Xa€T Tap3H, MeJaroruk
yCyJi1ap, OWJaBUM Tapous, €liap TabJAUMH.

AHHOTauus: /[aHHas CcTaThs aHAJU3UPYET BaXKHOCTh MeAaroruyeckKux
Mo/Jiesied, OCHOBAaHHbIX Ha (PU3UYECKOW aKTHUBHOCTH U 3Jl0pPOBOM 06pase
»KU3HU. PaccMaTpuBarTcsi mnpob6JsieMbl GOpMHUpPOBAHUS 3/10pOBOTO obpasa
KU3HU U NOAJEPKKU GU3NUECKON aKTUBHOCTH CPeiM MOJIOJIEXKH € TOMOLIbIO
Pa3/IMYHBIX MeJaroruyeckux MeTOJIOB, OT IIKOJIbHOTO 06pa3soBaHUs [0
CEMEWHOTr0 BOCNUTaHUA. B craTbe Ha HayyHOHW OCHOBE HCCJIEAYIOTCSA
NOJIOXKHUTEIbHble  BJAMSHHUS QU3UYECKOM aKTUBHOCTUM Ha 3/0POBLE,
IICUXOJIOTHIO U ob6pa3oBaHue. Takke  aHAJIHU3UPYIOTCS  OCHOBHbIE
HalpaBJIEHUs] BHEJPEHUs TMOJAX0J0B, HamNpaBJIEHHbIX Ha (QU3UYECKYIO
aKTUBHOCTb Y 3/J0POBbIM 00pa3 KM3HU Yepe3 UHTEerpaluio nejaroruieckux
Mozenen U MeToZoB. CraTbsd  JeMOHCTpUpyeT 3(PpPeKTHUBHOCTb
nejaroruyecKux MeponpuysaTH#, HallpaBJeHHbIX Ha BOCIIUTaHUE PU3UYECKOU
aKTHBHOCTH B ILIKOJIaX, MOMYJIsIpU3al{MI0 3J0POBOro 06pa3a KU3HU B CEMbE U
npormnaraHzly 3/J0poBoro o6pasa »HU3HU B 0611ecTBe. OnpejiesisieTcsl BakKHas
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poJib MeJaroroB, poAWTesed U 061lecTBa B 0OeCreyeHUH YCTOWYUBOCTU
IleHHOCTel pr3uyeCKON aKTUBHOCTH U 3/J0pOBOT'0 00pas3a }KU3HHU.

KiroueBble cioBa: ¢usnyeckass akTUBHOCTb, 3JJ0POBbIN 00pa3 KHU3HU,
nejaroruyeckue MoJesid, ob6pa3oBaHHe U ¢U3HWYecKas aKTUBHOCTD,
3/I0pOBbIK 06pa3 >XU3HH, NeJaroruieckie MeTo/bl, CEeMeliHOe BOCIIMTAHHUE,
06pa3oBaHUE MOJIOJIEXKHU

Annotation: This article analyzes the importance of pedagogical
models based on physical activity and a healthy lifestyle. It addresses the
issues of forming a healthy lifestyle and supporting physical activity among
youth through various pedagogical methods, ranging from school education to
family upbringing. The article scientifically examines the positive effects of
physical activity on health, psychology, and education. It also analyzes the
main directions for integrating approaches aimed at physical activity and a
healthy lifestyle through the implementation of pedagogical models and
methods. The article demonstrates the effectiveness of pedagogical activities
aimed at fostering physical activity in schools, promoting a healthy lifestyle
within the family, and advocating for a healthy lifestyle in society. The crucial
role of educators, parents, and society in ensuring the sustainability of the
values of physical activity and a healthy lifestyle is determined.

Key words: physical activity, healthy lifestyle,pedagogical models, education
and physical activity, healthy lifestyle, pedagogical methods, family
upbringing, education of youth.

Mavzuning dolzrbligi: Soglom turmush tarzi va jismoniy faollik
bugungi kunda jahon bo‘yicha eng dolzarb masalalardan biridir. Yoshlar
orasida sedentary (yotgan) turmush tarzining kuchayishi va jismoniy
faollikning pasayishi sog‘ligni saqlash tizimi uchun jiddiy tahdid solmoqda.
Shuningdek, zamonaviy ta’lim tizimida jismoniy faollikni rag‘batlantirish,
soglom turmush tarzini yosh avlodga taqdim etish va pedagogik usullarni
takomillashtirish masalalari ham dolzarb bo‘lib qolmoqgda. O‘gituvchilar, ota-
onalar va jamiyat birgalikda soglom turmush tarzi qadriyatlarini yoshlar
orasida shakllantirishda muhim rol o‘ynashlari zarur. Shu sababli, jismoniy
faollik va soglom turmush tarziga asoslangan pedagogik modellarni o‘rganish,
ularni ta’lim tizimiga integratsiya qilish bugungi kunning eng muhim
masalalaridan biridir.

Tadqiqotning magqsadi - jismoniy faollik va soglom turmush tarziga
asoslangan pedagogik modellarning ahamiyatini o‘rganish, ularning yoshlar
ta’limi va tarbiyasidagi o‘zaro ta’sirini tahlil gilish. Tadgiqotda jismoniy faollik
va soglom turmush tarzini yoshlar orasida shakllantirish uchun
qgo‘llaniladigan pedagogik usullar, oila va maktabdagi tarbiyaviy mexanizmlar
hamda jamiyatdagi salbiy tendensiyalarga garshi kurashish usullari ko‘rib
chigiladi. Shuningdek, jismoniy faollik va ta’limning o‘zaro bog'ligligini tadqiq
etish, sog‘lom turmush tarzini yoshlar orasida keng targ'ib gilish uchun yangi
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pedagogik metodlarni ishlab chigish hamda amaliyotda tatbiq etish
tadqigotning asosiy maqgsadi hisoblanadi.

Tadqiqotning vazifalari - Jismoniy faollik va soglom turmush
tarzining ta'limdagi ahamiyatini tahlil qilish. Tadqiqotda jismoniy faollik va
sog'lom turmush tarzining o‘zaro bog'ligligi va ta’'lim jarayonidagi o‘rni
aniqlanadi.

Jismoniy faollikni oshirish uchun pedagogik modellarning samaradorligini
o‘rganish

Maktab va oila misolida jismoniy faollikni oshirishga qaratilgan pedagogik
modellarning amaliyotda qanday samaralar berishi o‘rganiladi.

Soglom turmush tarzini shakllantirishda pedagogik usullarning roli va
ahamiyatini o‘rganish. Soglom turmush tarziga asoslangan pedagogik usullar,
metodlar va amaliy yondoshuvlarning yoshlar ta’limiga qganday ta’sir
ko‘rsatishi tahlil qilinadi.

Oila, maktab va jamiyatda sog‘lom turmush tarzini targ‘ib qilishga
garatilgan chora-tadbirlarni ishlab chigish. Oila va maktabda sog‘lom turmush
tarzini shakllantirish va jismoniy faollikni qo‘llab-quvvatlash uchun pedagogik
choralar va yondoshuvlar ishlab chiqgiladi.

Jismoniy faollik va ta’limning o‘zaro ta’sirini o‘rganish. Jismoniy faollik va
ta’limning o‘zaro bog'ligligini ilmiy asosda o‘rganib, bu jarayonlarning qanday
ijjobiy natijalar berishini aniqlash.

Jismoniy faollikni yoshlar orasida keng targ'ib qilish va ularning
salomatligini yaxshilash bo‘yicha takliflar ishlab chiqish. Tadgiqotning
yakunida jismoniy faollikni oshirish va sog‘lom turmush tarzini targ‘ib qilish
bo‘yicha amaliy tavsiyalar ishlab chigiladi.

KIRISH - Bugungi kunda jismoniy faollik va soglom turmush tarzini
targ‘ib qilish insonning umumiy salomatligi va rivojlanishida muhim ahamiyat
kasb etmoqda. So‘nggi yillarda zamonaviy jamiyatda o‘rganish, ishlash va
turmush tarzining ko‘plab jismoniy faollikdan uzoqlashishiga olib kelgan
tendensiyalar mavjud. Bu esa, nafagat sog'ligni saqglash tizimiga, balki
yoshlarga ta’lim berish va tarbiyalashga ham salbiy ta’sir ko‘rsatmoqda.
Ayniqsa, yoshlar orasida jismoniy faollikning pasayishi va kam xaraktlilik
turmush tarzining ortib borishi ularda turli kasalliklar, xususan, yurak-qon
tomir, diabet va ortigcha vazn kabi salbiy holatlarning paydo bo‘lishiga olib
kelmoqda. Jismoniy faollikning salomatlikka bo‘lgan ijobiy ta'siri bilan bir
qatorda, uning ta’lim tizimi va yoshlarning aqliy rivojlanishiga ham bevosita
ta’siri bor. Shuning uchun, soglom turmush tarzini yoshlar orasida
shakllantirish, ularni jismoniy faollikka jalb qilish, pedagogik modellar orqali
amaliy yondashuvlarni rivojlantirish bugungi kunning eng muhim
vazifalaridan biridir. Maktab ta’limi va oila tarbiyasi yoshlarni jismoniy faollik
va soglom turmush tarziga yo‘naltirishda muhim o‘rin tutadi. Ta’lim
tizimining maqsadi nafaqgat bilim berish, balki yoshlarni ijtimoiy jihatdan

B 17

Tel: +99833 5668868 ~ http:/t.m.e/Anvarbpk_PhD www.innoworld.net*



® o ILG'OR 2-JILD 2-SON =
R ¥ e " PEDAGOG I
® - . RESPUBLIKA ILMIY JURNALI

soglom va faollikka qizigarli bo‘lishlariga, oz salomatliklariga e’tibor
qaratishlariga ko‘maklashishdir. Bunda pedagogik modellarning va
usullarning roli alohida ahamiyatga ega. Jismoniy faollikni targ‘ib qilish va
soglom turmush tarzini keng ommalashtirishda pedagoglar, ota-onalar va
jamiyatning hamkorligi zarurdir.

Tadqiqotning metodologiyasi

Ushbu tadqiqot sifatli va miqdoriy tadgigot metodlariga asoslanadi.
Tadqiqotda o‘rganilayotgan masalalarga chuqur tahliliy yondashuv va ilmiy
izlanishlar talab etiladi. Tadgiqotning metodologiyasi quyidagi asosiy
yo‘nalishlarga bo‘linadi:

. Nazariy tadqiqot - Tadqigotning birinchi bosqichi sifatida, jismoniy

faollik va soglom turmush tarzining ta’lim tizimidagi ahamiyatini
nazariy jihatdan tahlil gilish rejalashtirilgan. Bu bosqichda turli ilmiy
adabiyotlar, maqolalar, kitoblar va ilmiy ishlanmalar tahlil gilinadi.
Bunda pedagogik modellar, soglom turmush tarzini targ‘ib qilishning
zamonaviy yondashuvlari va metodlari o‘rganiladi.

. Sifatli tadqiqot metodlari (qualitative research methods) - Sifatli

tadqiqotlar o‘tkazish uchun intervyular va fokus-guruhlar o‘tkaziladi.
Ushbu metodlar orqali maktab pedagoglari, o‘qituvchilar, ota-onalar va
o‘quvchilar bilan suhbatlar olib borilib, ularning jismoniy faollik va
soglom turmush tarziga bo‘lgan munosabatlari, fikrlari va tajribalari
o‘rganiladi. Bu ma’lumotlar tahlil qilinadi va pedagogik modellarni
ishlab chiqish uchun asos bo‘ladi.

. Miqdoriy tadqgiqot metodlari - Miqdoriy tadqiqot usullari orqali

anketalar va so‘rovnomalar yordamida jismoniy faollik va soglom
turmush tarzining maktablar va oilalardagi ta’'lim jarayonlariga ta’siri
o‘lchanadi. Ushbu usul orqali jismoniy faollik va sog‘lom turmush tarzini
go‘llab-quvvatlashga qaratilgan pedagogik modellarning
samaradorligini o‘lchash mumkin bo‘ladi.

. Pedagogik tajriba va amaliyot - Tadqiqotda jismoniy faollikni

oshirishga qaratilgan pedagogik yondashuvlar maktablarda va oila
atrofida amaliy tajriba sifatida qo‘llanadi. Maktablarda jismoniy faollikni
rivojlantirish bo‘yicha maxsus mashg‘ulotlar o‘tkazilib, ular natijalarini
kuzatish va baholash amalga oshiriladi. Bu metod orqali pedagogik
modellarning amaliy ta’siri aniglanadi.

. Tahlil va sintez - Tadqiqot davomida olingan natijalar sifatli va

miqdoriy tahlil qgilinadi. Tahlil gilingan ma’lumotlar asosida jismoniy
faollik va soglom turmush tarziga qaratilgan yangi pedagogik modellar

ishlab chigiladi va ularning amaliyotga tatbiq etilishi uchun tavsiyalar
beriladi .
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6. Kuzatuv - Pedagogik jarayonlarni kuzatish, maktablar va oilalarda
o‘tkazilgan darslar va faoliyatlarni monitoring qilish tadqiqotda keng
go‘llaniladi. Bu jarayonlar orqali jismoniy faollik va soglom turmush
tarzining yoshlar orasida ganchalik samarali targatilayotganini aniglash
mumkin bo‘ladi.

Metodlar va vositalar - Anketalar va so‘rovnomalar: Yoshlar va
pedagoglar orasida soglom turmush tarziga bo‘lgan qarashlar va jismoniy
faollik hagida ma’lumot to‘plash uchun.

o Intervyular va tajriba-guruhlar: Jismoniy faollik va soglom turmush
tarziga oid turli fikrlarni o‘rganish uchun.

« Statistik tahlil: Olingan miqdoriy ma’lumotlarni statistik usullar orqali
tahlil qilish.

Tadqgiqotning natijalari va muxokamalari - Tadgiqot davomida
o‘rganilgan jismoniy faollik va soglom turmush tarziga asoslangan pedagogik
modellarning samaradorligi, yoshlar orasida soglom turmush tarzini
shakllantirishdagi roli va maktablarda jismoniy faollikni rivojlantirishga oid
asosiy natijalar quyidagicha:

1. Jismoniy faollikning ta’limga ta’siri - Tadgiqot natijalari shuni
ko‘rsatadiki, jismoniy faollik nafagat salomatlikni yaxshilash, balki aqliy
rivojlanishga ham ijobiy ta’sir ko‘rsatadi. Maktab darslarida jismoniy faollikni
o‘rgatish, yoshlarning o‘z-o‘zini tartibga solish, stressni kamaytirish va
ijtimoiy faoliyatni yaxshilashda muhim o‘rin tutadi. Tadgiqotda olingan
ma’lumotlarga ko‘ra, jismoniy faollik bilan shug‘ullangan yoshlarning o‘qish
samaradorligi va ijtimoiy qobiliyatlari yuqori bo‘lgan.

2. Pedagogik modellar va usullar - Tadqiqot davomida, maktablarda
jismoniy faollikni ragbatlantirishda pedagogik modellarni qo‘llashning
samaradorligi o‘rganildi. Misol uchun, "o‘yin orqgali ta’lim" usulini qo‘llash
yoshlarning jismoniy faolligini oshirishda samarali bo‘lgan. Oila va maktabda
soglom turmush tarzini shakllantirish uchun individual yondashuvlar va
guruhli faoliyatlar, shuningdek, doimiy rag‘batlantirish va ijobiy natijalarga
erishish ta’'lim tizimining samaradorligini oshirdi.

3. Oilaviy tarbiya va jismoniy faollik -Tadqgiqotda oilaviy tarbiya va
jismoniy faollikning yoshlarning soglom turmush tarziga ta’siri alohida
organildi. Ota-onalar tomonidan jismoniy faollikni qo‘llab-quvvatlash,
farzandlarga soglom turmush tarzini o‘rgatish va o‘zlari ham faol bo‘lishi
yoshlarning salomatligini yaxshilashda katta rol o‘ynaydi. Oila ichida sog‘lom
turmush tarzini ommalashtirish va jismoniy faoliyatni rag‘batlantirish uchun
pedagogik yondashuvlar va amaliyotlar o‘rganildi.

4. Jamiyatdagi sog‘lom turmush tarzini targiib qilish -Tadqgiqot
natijalariga ko‘ra, jamiyatda soglom turmush tarzini targ‘ib qilish uchun
pedagogik choralarning samaradorligi bevosita maktab va oila o‘rtasidagi
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hamkorlikka bog‘lig. Jismoniy faollikni keng targ‘ib qilish uchun maktablarda
soglom turmush tarziga doir maxsus dasturlar, jismoniy faollikni oshiruvchi
tadbirlar va jamoatchilikni xabardor qilish zarur. Shuningdek, jamiyatda
sog'lom turmush tarzini ommalashtirish uchun ommaviy axborot vositalari va
ijtimoiy tarmoglardan foydalanish tavsiya etiladi.

Muhokama - Tadgiqotning o‘ziga xos jihati shundaki, u jismoniy faollikni
yoshlar orasida rag‘batlantirishning amaliy jihatlarini tagdim etadi. Olingan
natijalar jismoniy faollik va soglom turmush tarzini maktabda, oilada va
jamiyatda qanday qilib samarali ravishda targ'ib qilish mumkinligini ko‘rsatdi.
Shuningdek, pedagogik modellarni ishlab chigishda yoshlarning individual
xususiyatlarini, o‘quv dasturlarining samaradorligini va ta’lim jarayonidagi
yondashuvlarni hisobga olish zarurati gayd etildi.

Bir nechta muhim xulosalarga kelindi:

Jismoniy faollikning yoshlarning ruhiy holatiga ta’siri: Tadqiqot
davomida olingan ma’lumotlar shuni ko‘rsatadiki, jismoniy faollikni
oshirish yoshlarning o‘zini hurmat qilishini kuchaytiradi, ijtimoiy faollik
va kommunikativ gobiliyatlarini yaxshilaydi.

Soglom turmush tarzining uzoq muddatli ta’siri: Soglom turmush
tarzini shakllantirishning ta’lim tizimida boshlanadigan jarayon ekanligi
ta'’kidlandi. O‘quvchilarga jismoniy faollik va soglom turmush tarzini
o‘rgatish nafaqat ularning hozirgi, balki kelajakdagi salomatliklariga
ham ta’sir giladi.

Tadgiqotda ko'rsatilgan amaliy natijalar, pedagogik modellar va usullarni
keng qo‘llashning zarurligi hagida bir qator takliflar keltirildi:

Maktablarda soglom turmush tarzini qo‘llab-quvvatlash dasturlarini
joriy etish.

Jismoniy faollikni oshirishga garatilgan maxsus darslar va faoliyatlarni
ishlab chigqish.

Ota-onalar va maktab pedagoglarining birgalikda soglom turmush
tarzini targ‘ib qilishdagi o‘zaro hamkorligini kuchaytirish.

So‘rovnoma natijalari - Tadqgiqotda o‘tkazilgan so‘rovnoma maktab
o‘quvchilari, o‘qituvchilar va ota-onalar o‘rtasida soglom turmush tarziga
qaratilgan pedagogik modellarning samaradorligini baholash maqgsadida
amalga oshirildi. So‘rovnoma savollari jismoniy faollik, ta’lim tizimida sog‘lom
turmush tarzini targ’ib qilish va uning yoshlar hayotiga ta’siri haqida ed.i.
Quyida so‘rovnoma natijalari keltirilgan.

1. Jismoniy faollik va sog‘lom turmush tarziga oid savollar

Savol: Sizningcha, jismoniy faollik yoshlarning soglom turmush tarzini
shakllantirishda muhim rol o‘ynaydimi?
Javoblar:

Ha, juda muhim — 78%
Ha, lekin boshga omillar ham ahamiyatli — 15%
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Yo‘q, ahamiyatli emas — 7%
Tahlil: So‘rovnoma natijalari shuni ko‘rsatadiki, ishtirokchilarning 78%

jismoniy faollikning soglom turmush tarzini shakllantirishda muhimligini
ta’kidlagan. Bu, yoshlar orasida jismoniy faollikning ahamiyati keng
anglanganini ko‘rsatadi.

2. Ta’lim tizimida sog‘lom turmush tarzini targ‘ib qilish.

Savol: Siz maktabda jismoniy faollikni oshirishga qaratilgan dasturlar va
tadbirlarga qanchalik qatnashasiz?

Javoblar:

Har doim — 30%

Ba'zan — 50%

Hech gachon — 20%

Tahlil: So‘rovnoma natijalariga ko‘ra, 50% o‘quvchilar ba'zan jismoniy

faollikni oshiruvchi dasturlar va tadbirlarga gatnashadi, ammo 20%
ishtirokchilar jismoniy faollikka gizigmasligini bildirishgan. Bu, ta'lim tizimida
soglom turmush tarzini targ‘ib qilishda ko‘proq samarali yondashuvlar
kerakligini ko‘rsatadi.

3. Sog‘lom turmush tarzini oilada targ‘ib qilish.

Savol: Oila a'zolaringiz soglom turmush tarzini qanday qo‘llab-quvvatlaydi?
Javoblar:

Juda faol — 40%

Ba'zan — 35%

Hech gqachon — 25%

Tahlil: Oila ichida soglom turmush tarzini targ'ib qilishda 40% faol

gatnashayotganini, 35% ba'zan ishtirok etayotganini bildirgan. Ammo 25%
ishtirokchilarning oilada sog‘lom turmush tarzini qo‘llab-quvvatlash amaliyoti
juda past darajada ekanligini ko‘rsatadi.

4. Jismoniy faollikning ta’lim samaradorligiga ta’siri

Savol: Sizningcha, jismoniy faollikning yoshlarning o‘qish samaradorligiga
ta’siri ganday?

Javoblar:

Jjobiy ta’sir ko‘rsatadi — 70%

Hech qanday ta’siri yo‘q — 20%

Salbiy ta’sir ko‘rsatadi — 10%

Tahlil: So‘rovnoma ishtirokchilarining 70% jismoniy faollikning o‘gish

samaradorligiga ijobiy ta’sir ko‘rsatishini ta’kidlagan. Bu o‘quvchilarning
jismoniy faollik va o‘qish samaradorligi o‘rtasidagi bog‘liglikni tushunishini
anglatadi.

5. Pedagogik modellar va yondashuvlar.

Savol: Sizningcha, maktabda sog‘lom turmush tarzini targ‘ib gilishga
qaratilgan pedagogik modellar qanday samaralar beradi?

Javoblar:
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Samarali — 60%
O‘rtacha samarali — 30%
Kam samarali — 10%

Tahlil: Maktabda soglom turmush tarzini targib qilishga qaratilgan
pedagogik modellarni 60% samarali deb baholagan. Bu pedagogik
modellarning maktabda soglom turmush tarzini rivojlantirishdagi
ahamiyatini tasdiglaydi.

Natijalarning umumiy tahlili - So‘rovnoma natijalari ko‘rsatilganidek,
jismoniy faollik yoshlarning soglom turmush tarzini shakllantirishda muhim
o‘rin tutadi. O‘quvchilar va ota-onalar soglom turmush tarzini targ‘ib qilishda
pedagogik modellar va usullarning samaradorligini tan olishmogda, ammo bu
borada yanada samarali dasturlar va tadbirlar zarur. Shuningdek, oilada
soglom turmush tarzini qo‘llab-quvvatlashning ahamiyati katta, lekin bu
borada ota-onalar bilan yanada ko‘proq ishlash kerakligini ko‘rsatadi.

XULOSA

Jismoniy faollik va soglom turmush tarzini targ‘ib qilish, yoshlarning
umumiy rivojlanishi va salomatligi uchun muhim ahamiyatga ega. Tadqiqot
shuni ko‘rsatdiki, maktab ta’limi, oilaviy tarbiya va jamiyatdagi pedagogik
yondashuvlar orqali soglom turmush tarzini shakllantirishda Kkatta
imkoniyatlar mavjud. Jismoniy faollik nafagat organizmning sog‘lom bo‘lishini
ta'minlaydi, balki yoshlarning ruhiy va ta’limda muvaffaqiyatli bo‘lishiga ham
yordam beradi. Shuningdek, soglom turmush tarzini targ‘ib gilishda oilaning
roli juda Kkatta, chunki oiladagi jismoniy faollik va soglom turmush
qadriyatlari yoshlar uchun asosiy o‘rnak bo‘ladi. Buning uchun ta’lim tizimida
soglom turmush tarzini qo‘llab-quvvatlovchi yanada samarali pedagogik
metodlar va dasturlarni ishlab chiqish va joriy etish zarur. Pedagoglar, ota-
onalar va jamiyatning birgalikdagi sa’y-harakatlari soglom turmush tarzining
mustahkamlanishiga xizmat qgiladi.
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SALBIY YOKI IJOBIY SUBYEKTIV BAHO IFODALOVCHI
LEKSIK, FONETIK, MORFOLOGIK BIRLIKLARNING LINGVISTIK
TAHLILI

XUSANOVA NILUFAR SAYDULLOYEVNA

Farg‘ona davlat universiteti mustaqil izlanuvchisi
husanovanilufar9@gmail.com +998904073070
ORCID ID 0009-0006-0444-4014

Annotatsiya: Ushbu maqolada ozbek va ingliz tilida salbiy yoki ijobiy
subyektiv baho bildiruvchi leksik, fonetik va morfologik birliklar lingvistik
jihatdan tahlil etilgan. Salbiy va ijobiy emotsional munosabatni ifodalovchi til
vositalarining struktur-semantik va uslubiy xusussiyatlari o‘rganilgan. O‘zbek
va ingliz tili materiallari asosida bahoviylikning lingvopragmatik funksiyasi
aniglangan. Tadqiqotning magqsadi til birliklari orqgali shaxsiy-emotsional
munosabat ifodasini ilmiy asosda aniqlash va bahoviy semantikaning
uslubiy-matn hosil qilishdagi o‘rnini belgilashdan iborat. Tadqiqotning
predmeti sifatida  subyektiv baho bildiruvchi sifatlovchilar, bahoviy-
emotsional affikslar, ustsigment birliklarning qo‘llanish xususiyatlari
o‘rganildi. Qiyosiy-tipologik metodi, tavsiflash metodi, system tahlil metodlar
asosida olib borilgan izlanishlar natijasida ushbu birliklar emotsional ta’sirga
ega bo'lib, subyektning shaxsiy munosabatini ifodalashda lingvopragmatik
vosita sifatida xizmat qilishi aniqlandi. Tadgiqot xulosalariga ko‘ra, bahoviy
birliklar nafagat emotsional-ekspressiv gatlamni shakllantiradi, balki
kommunikativ samaradorlikni ham oshiradi.

AHHOTauus: B faHHOM cTaThe NpeACTaBJeH JUHTBUCTUYECKUE aHATIU3
JIEKCUYeCKUX, POHETUYECKUX U MOPPOJIOTMYEeCKUX €JUHHUI], BbIpaXKaloLUX
HOJIOXKHUTEJbHYI0 MWJU OTPULATEbHYI CYObeKTUBHYH 3MOLIMOHAJIbHYIO
OIIeHKY B y30€KCKOM W aHTJIMHCKOM si3blKax. PaccMaTpuBalTCs CTPYKTYPHO-
CEMaHTHYEeCKHMe U CTUJIMCTHYECKHe OCOOEHHOCTH [JaHHbIX eauHul. llen
McCC/ieJOBaHUSI BBISIBUTH SI3bIKOBbIE CpPeJCTBA BBIpAXKEHUS CYyO'bEKTUBHO-
3MOIIMOHAJILHOTO OTHOUIEHHWSI U OMNpeJesruTb HMX CTUJIUCTUYECKOe U
nparMaTUyeckoe 3HayeHHe. B kadyecTBe nmpeaMeTa MCCAeI0BAHUSA
paccMaTpUBAIOTCA OLlEHOYHble TMpuJaratesibHble, adQPUKCh], 3BYKOBBIE
CpeficTBa W NPOCOAUYECKHE 3JIeMEHTbl. Pe3ysbTaThl, MOJyYeHHblE C
NpUMeHEeHHEM OINMCATEJbHOI0, CPABHUTEJIbHOI'O METO/I0B, MOATBEPXKIAIOT,
YTO TaKue eAWHUIbl 3QPEeKTUBHO BbIMOJHAIT QYHKIUIO BbIpaXKeHUSs
JIMMHOW  TMO3ULMK TOBOPSAILEr0o M  YCWJIMBAOT KOMMYHUKAaTHUBHYIO
BbIPAa3UTEJIbHOCTb PeYU
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Abstract: This article analyzes lexical, phonetic and morphological units
that express subjective evaluation. This article presents a linguistic analysis of
lexical, phonetic and morphological units used to express positive and
negative subjective evaluation in Uzbek and English. This structural-semantic
and stylistic features of linguistic means used to convey positive and negative
emotional attitudes are explored. The study is based on data from the Uzbek
and English languages. The purpose of the research is to identify the linguistic
means of expressing emotional-subjective attitudes and to determine the
stylistic and communicative significance of evaluative semantics. The study
examines qualitative adjectives, evaluative affixes, sound elements and
prosodic features such as intonation and stress. Using descriptive,
comparative and interpretative methods, it is concluded that these elements
serve as powerful linguistic tools for conveying a speaker’s personal attitude
and enhancing the expressiveness and communicative impact of speech.

Kalit so‘zlar: subyektiv baho, leksik birlik, fonetik vosita, morfologik
go‘shimcha, emotsional baho, bahoviy birlik.

KioueBble c/10Ba: OlleHOYHOE OTHOLIEHHWE, JIEKCUYecKas eAuHHUIIa,
CEMaHTHKa, CTUJIMCTHKA, CYO'bEKTUBHOCTb.

Key words: evaluative attitudes, lexical units, phonetic and
morphological units, positive and negative.

KIRISH

Baho - subyektning atrof-muhitga ijobiy yoki salbiy munosabatini ifoda
etuvchi hamda obyektiv va subyektiv omillar yig‘indisi bilan tavsiflangan fikr
hisoblanadi, modomiki, bunda baho asosiy kommunikativ mazmun sifatida
ishtirok etadi. So‘zlovchining shaxsiy munosabati, emotsional holati va
bahosini til orqali ifodalashning lingvistik asoslarini o‘rganadi. Har bir til
o‘zining bahoviy resurslariga ega bo‘lib, ularni vositali yoki bevosita tarzda
go‘llash orqgali kommunikativ maqsadlarga erishiladi. Tilshunoslikda
subyektiv baho ifodasi tilning emotsional-ekspressiv qatlami bilan bevosita
bogliq bo'lib, sozlovchining muayyan voqelik yoki shaxsga bo‘lgan
munosabatini ochib beruvchi muhim pragmatik birlik hisoblanadi. Bunday
baho ifodasi tildagi turli darajadagi birliklar - leksik, fonetik va morfologik
vositalar orqali amalga oshadi.

ADABIYOTLAR TAHLILI VA METODOLOGIYA

Baho munosabatining og‘zaki va yozma nutqda ifodalanishi yuzasidan
olib borilgan tadgiqotlar jahon va rus tilshunosligida V..Dodonov, E.M.Volf,
N.D.Arutyunova, S.Bullon, T.A.Znamenskaya, I.V.Arnold, S.F.Barisheva,
Z.A.Alimbaeva, G.V.Vekshin, S.M.Gayduchik, 0.P.Kryukova, A.A.Ivin va boshqa
tadqgiqotchilar tomonidan monografik tarzda maxsus o‘rganilgan. Nutqda
baholash jarayonini o‘rganish fonostilistika, fonosemantika, fonopragmatika
kabi tilshunoslikning yangi sohalari bilan uzviy bog'liqdir. Bu yo‘nalishda

dunyo va rus tilshunosligida A.X.Kurat, M.M.Magnus, A.R]Juravlev,
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L.Y.Galoshkina, S.V.Voronin, D.L.Lensa, Ye.V.Soloveva, ozbek tilshunosligida
Z.Kabilova, O.Tursunova, A.Haydarov, M.Norova, M.Gaziyeva singari olimlar
xizmati bilan yuqorida sanab o‘tilgan yo‘nalishlar jadal rivojlanib bormoqda.

Shuningdek, ozbek tilshunosligida fonetik vositalarning stilistik
xususiyatlariga bag‘ishlangan E. Qilichev, R.Qungurov, G‘.Qambarov,
Y.Tojiyev, A.Abduazizov, S.Karimov, M.Yo‘ldashev, G.Yaxshiyeva, A.Abdullayev,
K.Saparova, Z.Isaqova, A.Ixtiyorov kabi olimlarning tadqiqotlarida o‘zbek
tilida subyektiv baho munosabtalarining ifodalanishi, baho ifodalanishining
fonostilistik, badiiy-estetik masalalariga alohida e’tibor qaratilgan.

NATIJA VA MUHOKAMA

Baho munosabatining til sathlarida ifodalanishi har bir darajada o‘ziga
xos lingvistik vositalar bilan amalga oshadi. Bu vositalarning ilmiy-nazariy
jihatdan o‘rganilishi subyektivlik va baholovchanlik kategoriyasining
murakkab, kop qatlamli tabiati mavjudligini ko‘rsatadi va bu holat har ikki
tilda ham boy ifoda imkoniyatlariga ega. Til sathlari orqali bahoni o‘rganish
esa, subyektivlikni aniglashda mukammal tizimli yondashuvni ta’'minlaydi.

ljobiy yoki salbiy munosabat turli xil grammatik (morfologik), ayrim
so‘zlar (leksik), konstruksiyalar (sintaktik), forma va so‘zning qo‘shilishi
(leksik-morfologik), intonatsiya (fonetik) yordamida ifodalanadi.

Leksik sath — subyektiv bahoni ifodalashda eng to‘g‘ridan-to‘gri va aniq
vosita bo‘lib, bunday vositalar o0‘%zida baholovchi sifatlar, emotsional-
ekspressiv birliklar, stilistik vositalar va frazelogik ifodalarni jamlaydi. O‘zbek
va ingliz tilida ham leksik sathda munosabat bildirishda ravishlar,
kuchaytiruvchi  sifatlar, kuchaytiruvchi frazeologik birliklar, sifat va
fe’llarning sinonimik qatori hamda alohida so‘zlar yordamida ifodalanadi.
Subyektiv munosabatning leksik  yo‘l bilan ifodalanishida so‘zlarning
metamorfik ishlatilishi, metonimiya, sinekdoxa, litota hamda oz leksik ma’no
e’tibori bilan kichiklikni, noziklikni bildiruvchi so‘zlar alohida kasb etadi.

Baholovchi sifatlar yaxshi, go‘zal, jinkanch, xunuk, aqlli, kaltafahm so‘zlar
yordamida bevosita aks ettiradi. Ingliz tilida esa jolly (quvnoq), pretty
(yoqimli, chiroyli), dead, bad (yomon) kabi leksemalardan ham foydalanish
mumKkin, ular ko‘p hollarda very ( juda, o'ta) so‘zi o‘'rnida qo‘llaniladi. Masalan:
I'll do everything whatever I jolly well want to (Men o°zim judayam xohlagan
hamma narsani qilaman). Harakat va holatda esa sinonimiya usulidan
foydalanib amalga oshiriladi.

Morfologik sathda  shaxsiy munosabat ifodalashovchi lingvistik
vositalar yordamida nutq egasining subyektiv bahosi, emotsional holati va
muayyan vogea-hodisaga nisbatan individual munosabati grammatik shakllar
orqali ifodalanadi. Ikki tilda ham morfemalarlar orqali baho munosabati
yuzaga Keladi. Ingliz tilida bas-, mis, dis-, un- qo‘shimchalari salbiy baho
bildirgan so‘zlar yasaydi: bastard, misfortune, disbelief, uncheerful. -ie, -y
go‘shimchalari esa kichraytirish-erkalash ma’nosini bildirgan otlarni yasab

] 26

Tel: +99833 5668868 ~ http:/t.m.e/Anvarbpk_PhD www.innoworld.net*



® o ILG'OR 2-JILD 2-SON =
R ¥ e " PEDAGOG I
® - . RESPUBLIKA ILMIY JURNALI

ijobiy baho hosil qiladi: doggie, kitty. O‘zbek tilida -be, bad- qo‘shimchalari
salbiy bo‘yoqdorlikni hosil qiladi: bebosh, badfe’l; ba-, xush- so‘z yasovchi
go‘shimchalari esa ijobiy baho munosabatini hosil qiladi: bahavo, xushfe’l
Ingliz tilida sifat, ot, fe’l soz turkumlariga oid so‘zlarda subyektiv baho
munosabatni ifodalashda quydagi prefikslar ancha faol hisoblanadi: super -,
hyper-, out-, over-, ultra-, extra- multi-, up-,upper-, mega-, sub-, micro-, mini-,
un-, in-,ir-, dis- va hokazo.

Subyektiv bahoning fonetik yo‘l bilan ifodalanishida nutq tovushlari,

ularning artikulatsion va akustik xususiyatlari intonatsiya, urg‘u, tembr,
pauza, ovoz balandligi va tovushlarning chozilishi kabi prosodik vositalar
muhim rol o‘ynaydi, chunki ular nutq egasining hissiy holati va baholovchi
munosabatini tinglovchiga ta’sirchan tarzda yetkazish imkonini beradi.
Fonetik yo‘l bilan ifodalanishida ko‘proq intonatsiya, juft so‘zlar (otlar)
komponentida ayrim fonetik o‘zgartirish bilan aks etadi. Ma'lumki, fonetik
sath birliklari so‘zlovchiga nutq vaziyatiga qarab fonetik vositalardan ijobiy
yoki salbiy baholashda foydalaniladi. Shunga qaramasdan, tadgigotimiz
natijalariga tayanib aytishimiz mumkinki, har ikki til vakillari ham salbiy
baholash jarayonida unli tovushlarga ko‘proq, undosh tovushlarga gisman
murojaat gilishadi va vogelikka o'z munosabatlarini bildirishadi.

XULOSA

O‘rganilgan tahlillar asosida xulosa qilish mumkinki, til tizimidagi leksik,

fonetik va morfologik birliklar shaxsiy-emotsional munosabatni ifodalashda
muhim kommunikativ va stilistik yuklamaga ega. Ushbu birliklar til vositalari
orqali subyektning voqelik, shaxs yoki hodisalarga bo‘lgan ijobiy yoki salbiy
munosabatini ifodalashda muhim rol o‘ynaydi. Aynigsa, subyektiv bahoni
anglatuvchi birliklarning semantik va pragmatik qiymati matnning
emotsional qgatlamini boyitadi, uning uslubiy yaxlitligini ta’minlaydi.
Shuningdek, tilda mavjud bo‘lgan affikslar, ohang va urg‘u kabi vositalar
bahoviylikning lingvopragmatik darajada ifodalanishiga xizmat qiladi.
Tadgiqot shuni ko‘rsatadiki, subyektiv baho bildiruvchi birliklar nafagat nutq
egasining ichki munosabati yoritadi, balki tinglovchiga kuchli ta’sirchanlik,
samimiyat yetkazadi. Bu esa ularning kommunikativ imkoniyatlarini
kengaytiradi va tildagi stilistik rang-baranglikni ta’minlaydi.
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SUBYEKTIV BAHONING LEKSIK SATHDA IFODALANISHI

Xusanova Nilufar Saydulloyevna
FarDU mustagqil izlanuvchisi
husanovanilufar9@gmail.com

Annotatsiya: Mazkur magqolada subyektiv bahoning leksik sathda
ifodalanish xususiyatlari tahlil qilinadi. Muallif tomonidan bahoviy leksik
birliklar semantik jihatdan tasniflanib, ularning subyektiv-emotsional giymati
ochib berilgan. O‘zbek va ingliz tili materiallari asosida ijobiy, salbiy va neytral
baho bildiruvchi so‘zlar, ularning konnotativ va aksiologik xususiyatlari ko‘rib
chiqiladi.

Kalit so‘zlar: subyektiv baho, leksik sath, aksiologik leksika, ijobiy baho,
salbiy baho, semantika.

Abstract: This article analyzes the lexical means of expressing
subjective evaluation. The author classifies evaluative lexical units in Uzbek
and English and examines their semantic, connotative and axiological
features. The study focuses on positive, negative and neutral evaluative words
as a key part of subjective meaning expression in the lexical system.

Keywords: subjective evaluation, lexical level, axiological lexicon,
positive meaning, negative meaning, semantics

KIRISH

Subyektiv baho til vositalari orqali shaxsning hodisalarga, odam va
predmetlarga bo‘lgan ichki munosabatini ifodalashga xizmat qiladi. Leksik
sathda bunday baho asosan, konntativ ma’no, semantic giymat, metafora,
epitet, litota birliklar orgali amalga oshadi. Subyektiv baho bildiruvchi leksik
birliklar qadimdan xalgning axloqiy, estetik va madaniy qadriyatlariga
bevosita bog‘liq bo‘lgan. Bu jarayon =xalgning madaniy va ijtimoiy
dunyogqarashi bilan uzviy bog‘liq holda shakllangan. Ushbu maqolada ijobiy va
salbiy baho bildiruvchi sozlarning leksik-semantik xususiyatlari, ular orqali
subyektiv -emotsional munosabat ifodalanishi tahlil gilingan.

ADABIYOTLAR TAHLILI VA METODOLOGIYA

Tilshunos olim R.Qungurov subyektiv bahoni leksik, morfologik va
fonetik sathlarda tahlil gilib, leksik birliklarning bahoviy yuklamasini alohida
o‘rganadi. Olim o‘zining “Subyektiv baho formalari” nomli ilmiy izlanmasida
subyektiv baho munosabatining tilning turli sathlarida, xususan, leksik,
morfologik va fonetik gatlamlarida ifodalanishini kompleks tarzda tahlil
gilgan. Muallif ushbu sathlar orgali baho bildiruvchi vositalarning shakl,
mazmun va funksional xususiyatlarini aniqlab, ularning subyektivlik darajasi,
emotsional-ekspressiv yuklamasi va kommunikativ vazifasiga alohida e’tibor
garatdi. Jumladan, fonetik sathda intonatsiya, urgu, to‘htam, morfologik
sathda esa affiksal birliklarning (kichraytiruvchi, erkalovchi

M 29

Tel: +99833 5668868 ~ ‘http:/°t.m.e/Anvarbpk_PhD www.innoworld.net*


mailto:husanovanilufar9@gmail.com

® o ILG'OR 2-JILD 2-SON =
R ¥ e " PEDAGOG I
® - . RESPUBLIKA ILMIY JURNALI

go‘shimchalarning), leksik sathda esa bahoviy so‘zlar, metaforik va emotsional
leksik birliklarning subyektiv munosabatini ifodalashdagi roli keng yoritilgan.

Tilshunos E.Ibragimovaning “O‘zbek tili leksikasining aksiologik tadqiqi”

nomli ilmiy asari bu masalaga aksiologik yondashuv asosida garadi.
E.Ibragimova o‘zining o‘quv-uslubiy qo‘llanmasida aksiologik bahoning ham
falsafiy, ham lingvistik kategoriya sifatida namoyon bo'lishi, bahoning estetik
funksiyasini tahlil etib, baho munosabatlarini predmetning ma’nosini va
belgisini bildiruvchi, shuningdek, harakat va holatni ifodalovchi leksik
vositalar asosida tahlil qilib, ularni semantik mezonlarga ko‘ra guruhlarga
ajratgan holada o‘rgandi.

Tilshunos olim Z.Isaqova o‘zining ilmiy izlanishlarida subyektiv baho

munosabatlarining ifodalanishini nazariy va amaliy jihatdan chuqur o‘rganib,
ularni ekspressivlik holatiga ko‘ra 3 darajaga ajratishni taklif etadi. Unga
ko‘ra, bahoviy ifodalar: quyi, o‘rta, yuqori darajali bo‘lishi mumkin. Bu
darajalanish, avvalo, baho bildiruvchi til birliklarining emotsional-ekspressiv
yuklamasi, semantik intensivligi hamda subyektning hodisa yoki shaxsga
nisbatan bildirgan munosabatining darajasiga qarab belgilanadi. Z.Isaqova
o‘zbek va ingliz tillarida baho munosabatining grammatik sathda ya’ni,
morfologik va sintaktik vositalar orqali ifodalanishini tahlil gilgan. Ingliz tilida
go‘shimchalar orqali salbiy yoki ijobiy baho bildiruvchi so‘zlar yasash
holatlarini chog‘ishtirma o‘rganish asosida tahlil qilgan.

A.Ixtiyorov baho munosabatiga bag‘ishlangan tadgiqot ishida lug‘aviy

sath bo‘lgan leksema va frazemalarning ijobiy yoki salbiy munosabat ifodalash
holatlari hamda so‘z birikmasi va gaplarning subyektiv munosabat
semantikasini  ifodalash  xususiyatlari, o‘xshatish  kategoriyalari va
metoforalardan foydalanish orqali subyektiv munosabat semantikasining
shakllantirish xususiyatlarini ochib bergan.

NATIJALAR
Subyektiv baho leksik sathda, avvalo, bahoviy yuklamaga ega bo‘lgan

sifatlar, otlar, fe’llar modal birliklar orqali ifodalanadi. Leksik birliklar orqgali
insonning shaxsiy, emotsional munosabti til tizimida semantik qavatlar orqali
ifodalanadi. Jumladan, dono, halol, fidoyi, ogko‘ngil kabi sifatlar ijobiy bahoni
bildiruvchi asosiy leksik vositalar sifatida ajralib turadi. Shu bilan birga,
kaltafahm, yolg‘onchi, pala-partish, beshafqat kabi salbiy yuklamali birliklar
tanqidiy yoki nafratga yo‘g'rilgan bahoni anglatadi.

Shuningdek, leksik sathda subyektiv baho ifodalanishiga o‘xshatishlar,

metaforalar va iboralar muhim rol o‘ynaydi. Masalan, ko‘ngli oq, yuragi tosh,
tili zahar, qulog‘iga kirmadi kabi iboralar oddiy tavsifdan tashqari, obrazli
baho ham beradi. Ular tuyg‘ularni kuchaytirish, axloqiy pozitsiyani bildirish
salbiy yoki ijobiy munosabatni ifodalashga xizmat qiladi.
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Bundan tashqari ba’zi birliklar matn yoki vaziyatga qarab ijobiy yoki
salbiy ma’no kasb etishi mumkin. Masalan, sodda, sho’x, oddiy kabi birliklar
ba’zi holatlarda ijobiy, ayrim vaziyatlarda esa tanqidiy ma'noda ishlatiladi.

Tilimizda keng qo‘llaniladigan taqlidiy so‘zlar - g‘o‘ng'ir-g‘o‘ng'ir,
shildir-shildir, duv-duv, qars-qurs kabi birliklar obrazni kuchaytirish,
emotsional muhit yaratish hamda subyektiv kayfiyatni berishda xizmat qiladi.
Bu birliklar ko‘pincha badiiy matnlarda yoki emotsional nutqda ishlatiladi.

Umuman olganda, leksik sathda subyektiv baho ifodasi semantik,
emotsional, konnotativ va aksiologik xususiyatga ega bo‘lgan birliklar orqgali
amalga oshadi. Bu vositalar so‘zlovchining ichki dunyosi, axlogiy pozitsiyasi
va estetik bahosini ifoda etuvchi kuchli til zahirasi hisoblanadi

XULOSA

Tadgiqot shuni ko‘rsatadiki, leksik sathda baho ifodalovchi birliklar
badiiy adabiyotda, ommaviy axborot vositalarida va ogzaki nutqda
subyektivlikni aks ettirishda samarali kommunikativ vosita sifatida faol
ishlatiladi. Bu esa wularni zamonaviy tilshunoslik, xususan aksiologik
semantika va funksional-progmatika tadqiqotlar doirasida o‘rganish
zaruratini yana-da kuchaytiradi.
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CTPYKTYPHO - coZepKaTe/ibHble KOMIIOHEHThI apryMeHTaTUBHOU
KOMIEeTEeHI MU yYaluxca 8-9 Kj1accoB B YCTHOM pe4yu

Bypu6aeBa A3susa UcMaTu//1aeBHaA
JokTtopaHT 'ynucrtanckoro ['ocyapCcTBEHHOI0 YHUBEPCUTETA
azizal98309@gmail.com

AHHOTanus: B ctaTbe paccMaTpUBalOTCA KOTHUTHBHO-NIPOIeCCyabHbIe
0c06eHHOCTU GOPMUPOBAHUSI APTYMEHTATUBHOW KOMIIETEHLMU Y yYallUXCSA
8-9 kusaccoB. OCHOBHOe BHUMaHUe yJessdeTcd CTPYKType U COAepKaHUIo
apryMeHTaTUBHOU KOMIIETEHIIUH, BKJIIOYast KOTHUTHBHbIN U
npolieccyasibHblil 6JI0KH, Kak 3T0 npeajioxkeHo B. B. Jlautokom. O6¢cyxaaeTtcs
BRXHOCTb OBJIZIEHUS CTpaTerusiMU apryMeHTayqud U  A3bIKOBBIMU
cpeAcTBaMM AJs1 3P(PEeKTUBHOTO BbIpaKeHUS1 apTYMEHTHPOBAHHOM peyd B
KOHTEKCTe OOlleHUs1, ybexJeHus WU obOMeHa MHeHUSAMU. Takxke
NOJYEepPKUBAETCAd HEOOXOAMMOCTb HWHTErpaluu JIMHIBO-JAUCKYPCHBHOIO
KOMIIOHEHTA, CBSI3aHHOTO C BepOaJibHbIM OQOpPMJIEHMEM apryMeHTalUH.
CTaTbsl oOmUpaeTcd Ha CylLleCTBYIOIMEe HUCCAeN0BaHUSA B  006J1acTH
apryMeHTaTUBHOU KOMIIETEHLIMM W MpejJiaraeT CTPYKTYPHYK MOJeJb,
KOTOpasi MOKET ObITh MCIOJIb30BaHA /iJisl Pa3pabOTKU yYeOHBIX MPOrpamMmM U
METOAWK 00y4eHHs1 YyCTHOU peyHu.

KiiloueBble coBa: ApryMeHTaTHMBHas KOMIIETeHUMs, ydauidecsd 8-9
KJIACCOB, YCTHasl pedb, KOTHUTHUBHO-NPOLECCYaJbHbIA KOMIIOHEHT, JIMHIBO-
JIUCKYPCUBHbIA KOMIIOHEHT, CTpPAaTerMu apryMeHTalUd, O0Oy4eHHe YCTHOM

peym.
BBegeHue: B siorvuke pasBUTHUS MbICJeHd OTHOCUTENbHO KOTHUTUBHO-
npoieccyaJbHbIX 0COOEHHOCTSIX «AprymMeHTaTHBHOU JINYHOCTHU»

00'bEKTUBHO OyZeT yjeldTb BHHUMaHHUe CTPYKType U COJepKaHUHU
apryMeHTaTUBHOW KOMIIeTeHIUU ydamuxcsad 8-9 kusaccoB. B. B. /Jlanwok
[2016]npencTaBisieT KOMIIOHEHTHBIN COCTaB apryMeHTaTUBHOU
KOMIIETEHLIMHY, KOTOpass COOTHOCUTCA C OpraHMh3alnded apryMeHTaTHBHOIO
JIUCKypCa U BJIaJleHWEM KOMMYHUKATUBHBIMU CTPATETUSAMU PACCYKAEHUS U
yoexaeHusd. [[pyHMMas BO BHUMaHUeE, YTO KOMIIETEeHIUs GOPMYJIMPYETCA B
TEPMHUHAX «3HAaHUS, HABbIKKU U yMeHus» B. B. Jlaniok, cBs3bIBaeT HX C
yMeHHeM GOpPMYJHPOBAaTb U 0OOCHOBBIBATb TE3UC C IeJibl0 YOEeXKJeHUs U
CBOEro BH/IEHUS B OTHOUIEHUH Yero-jiub0 «C KOPPEKTHbIM U OCO3HAHHBIM
WCII0JIb30BAHUEM CXEM M NMPUEMOB apryMeHTalldd, KOTOpble pean3yrTCs
NOCPE/ICTBOM KOHKPETHBIX peYeBbIX TAKTHUK M PEUYEBBIX aKTOB, SBJSIOIIUXCS
eIMHUIIAMHA apryMeHTAaTHUBHbIX CTpPATerud aHrJIOsA3bIYHOTO JIeJI0BOTO
auckypca» [2016, c.199]. B coorBetcTBUM uaeu B.B.Jlamok [2016, c.200],
apryMeHTaTHBHAsi KOMIETEHIIMSl BKJ/O4YaeT JBa 6/0Ka: 1) KOTHUTUBHBIU
010k (COBOKYNHOCTb 3HAaHUW O cnenupuKe apryMeHTAaTUBHBIX CTpaTeruu
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aHIJIOSI3BIYHOTO  JIEJIOBOTO  JIMCKypca B CUTyalldsx o0IeHus); 2)
npoLeccyasbHbI 6JIOK (COBOKYNHOCTb HaBBIKOB W YMEHHUM, KOTOpbIe
NO3BOJIIIOT B COOTBETCTBHUU 3HAHUU CTPOUTH apryMeHTAaTHBHbIE CTPATETUU
aHIJIOSI3BIYHOTO JUCKypca). B HalleM ucciefoBaHUM, CTYAEHTbl OBJAJE0T
CTpaTervsiMM apryMeHTaluMl U s3bIKOBbIMH CpeJCTBAMH BbIpaXKeHUS
apryMeHTHPOBAHHOM pedyd B KOHTEKCTe 0OMeHa UHPOpMaAIUH, YOeK eHUs
WJIU BbIpaXKEHUsI CBoero MHeHHUs. HemapoM B 00y4eHUMHU YCTHOU peud
WCII0JIb3yeTCsl CTPAaTeruyecKuu moaxo/,.

[IpyHMMad BO BHUMaHUe UCC/IeL0BaHUs, HENOCPeACTBEHHO KaCalMXCs
aprym

eHTaTUBHOW KomneteHuuu [[aBpusioBa 2011; Jamwk 2016]

npeACTaBUM Hallle BUJEHUE CTPYKTYPHO-COJepKaTeJbHbIX KOMIIOHEHTOB
apryMeHTaTUBHOM KOMIIETEHIIMU B YCTHOU peuu (PucyHok 2.2).

PGBYJIbTaTbI ,anHoﬁ MO/JeJir apFYMeHTaTHBHOﬁ KOMII€ETEHIIMHU YYTEHBI

OCOOEHHOCTU ~CaMOM TMPUPOAbI apryMeHTallUd W apryMeHTAaTHBHOU
JIMYHOCTH, YTOOBbI ObITb 3PPEKTUBHBIM B 00/1aCTU ApryMeHTUPOBAHHOU
peyu Ha YPOBHE fI3bIKOBOM KOPPEKTHOCTHU U CBOOOJAHOTO GOpMy IMPOBAHUS
aprymMeHTHpoBaHHOM peuH (fluency - 4yeTkoe 060CHOBaHHE CBOEN O3UIUHU U
ybexxIeHHWe B CBOEU NMpaBOTe) Ha aHIJIMMCKOM SI3bIKE, yJalluecs 8-9 kiaaccoB
cpefHerd 00L1e00pa30BaTeJbHOW WIKOJBI AOJDKHBI OBJ3JETh CJEAYIOLIMMU
3HAHUSAMH, HaBbIKAMHW U YMEHUSAMHU, IIpeJiCTaB/IeHHble B PUcCyHKe 2.2.
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AprymMeHTaTUBHas
KOMl'leTeHI.[I/IH
/
P4 \
KoruutusHO-1nIpoueccyaJlbHbIA fA3bIKOBO-AUCKYPCUBHBIN
KOMIIOHEHT: KOMIIOHEHT:
- 3HATDb JIOTNU4YeCKHue - 3HAThb pE‘-IEBbIe 06pa3L[bI AJId UX

cxeMbl(MoZieJiM) U OCHOBHbIE
CTpaTeruu apryMeHTaLUu;

- yMETb paclo3HaBaTh 3J1€MEHThI
WJIU CIOCOObI apryMeHTalUu;

- 3HATh KYJIbTypPHBIE
0COOEHHOCTH
KOMMYHUKATUBHOTO TMOBeIEHUS
OpUTaHIEB U aMepPUKAHIEB;

- BJIaJIETb KOMMYHUKaTUBHBIMHU
CTpaTerusiMMd MHTEPAKUUU U
apryMeHTaluy;

- BJIaZleTh CTpaTerussiMu otbopa
U yInoTpebseHUs] HeoOXOAHUMBbIX
BepOaIbHbIX dbopMm IS
peajii3aluuu WHTEeHLUU
COOTBETCTBEHHO KOHTEKCTY.

MCII0JIb30BaHUM B X0/ €
B3aUMO/JeNCTBUS (MpeAIoKeHUe
WJIU COBET, OTChIJIKA HA aBTOPUTET
WU QaKT, npeaynpexaeHue nin
peJoCTEPEKEHNUE,
KOMMEHTHUPOBaHUE WU
pa3bsICHEHME, OLIEHKA,
corJiacve/HecorJacue,
HPAaBUTCS1/He HPABUTCH,
HpurialieHue; KOMIJIUMEHT,
3aBeplIeHue Cropa).

- 3HATh CPEJICTBA BbIPpAKEHUS
HPUYMHHO-CeICTBEHHOU CBA3U U
MCII0JIb30BaTh UX MPU
bopMyJIMPOBAHUN MBICJIEN;

- yMeTb BepbajbHO O0QOPMJIATH
aKT apryMeHTaluu (03By4HMBaHUE

Te3uca, WJIM CBOEro MHEeHHS C
3JIeMeHTaMHU apryMeHTAaIl1H,
OIIPpOBEPXKEHUE, JlOBO/Ibl,
KOMIIPOMMCC WUJIU COTJIacHue);

- BJIAJIETh boHOJIOTUYECKUM
acreKToM opopMIeHUs

apryMeHTUPOBAHHOHU PEYU.

B 3ak/04eHUU ObLI CAeJiaH BbIBOJI O TOM 4TO, ITponecc Cl)OpMI/IpOBaHI/II/I

apryMeHTaTUBHOM JIMYHOCTM B  00JACTU YCTHOW peuyu  JI0JhKeH
OCYLLECTBJATBCA COOTBETCTBEHHO JIOTUYECKMM UM  IICUXOJIOTUYECKUM
aprymedntaMm (Tabsuua 2.2), a Takxke COJepKaHUI KOTHUTHBHO-

NpPOLLECCYaZIbHOTO U JIMHTBO-JUCKYPCUBHOTO KOMIIOHEHTOB (PucyHnok 2.2). B
3TOM CJiydyae ydyalllMecsl CMOTYT paccyAaTb, omnepupysd ¢$akTaMy,
MHEHUSIMU U IPUXOAUTD K ONpeJieJIeHHbIM peLleHUsIM.
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TakuM 06pa3oM, MOKHO CKa3aTb pe3yJbTaThl HAllero UcCCJaeJL0BaHUSA
MOTYT CJYKUTb OCHOBOM [JISl JaJIbHEHIIMX pPa3pabOTOK y4eOGHbIX NpOrpaMm
Y MeTO/IMK, HallpaBJIeHHbIX Ha yJy4llleHhe KayeCcTBa 00pa30BaHUs B 06J1aCTU
aprymeHTanuu. bByayiiee wuccienoBaHWe MOXET COCPeJOTOUYMTBCA Ha
NpaKTUYeCKUX acleKTaX BHeJpeHUs MpeJJoKeHHOW MoJeJu B y4eOHbIN
npoLecc, a Takke Ha oneHke ee 3QPeKTUBHOCTU B pPas3/IMYHBIX
06pa3oBaTeJIbHbIX KOHTEKCTAX.
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GENDER MARKERLARINING TIL TIZIMIDA NAMOYON BO‘LISHI:
SEMANTIK VA PRAGMATIK TAHLIL

Komilova Nilufar Abdilkadimovna
Farg‘ona davlat universiteti
Til o‘rgatish markazi rahbari, PhD
Orcid: 0000-0003-2618-6010
a.komilova@pf.fdu.uz

Annotatsiya. Ushbu magqola til tizimidagi gender markerlarining
semantik va pragmatik xususiyatlarini tahlil qilishga bag‘ishlangan. Tadqiqot
gender kategoriyasining linguistik ifodalanishi, uning turli til darajalarida
namoyon bo‘lishi va pragmatik kontekstdagi funksional rolini o‘rganadi.
Magqolada gender markerlarining morfologik, leksikal va sintaktik jihatdan
tizimli tahlili berilgan. Tadqiqot natijalarida gender kategoriyasining til
tizimidagi murakkab tabiyati va uning ijtimoiy-madaniy kontekstga bog‘liqligi
aniglangan.

Kalit so‘zlar: gender markerlari, semantik tahlil, pragmatika, til tizimi,
gender kategoriyasi, linguistik tahlil

Abstract. This article is devoted to the analysis of the semantic and
pragmatic properties of gender markers in the language system. The study
examines the linguistic representation of the gender category, its
manifestation at different language levels, and its functional role in the
pragmatic context. The article provides a systematic analysis of gender
markers in morphological, lexical, and syntactic terms. The results of the
study reveal the complex nature of the gender category in the language
system and its dependence on the socio-cultural context.

Keywords: gender markers, semantic analysis, pragmatics, language
system, gender category, linguistic analysis

KIRISH

Zamonaviy tilshunoslikda gender masalasi alohida ahamiyat kasb etadi
va bu soha tilning ijtimoiy tabiyatini tushunishda muhim o‘rin tutadi. Gender
markerlarining til tizimidagi namoyon bo‘lishi muammosi bir necha omn
yillardan beri tilshunoslar e'tiborida bo‘lib kelmogda [1]. Til va gender
o‘rtasidagi murakkab munosabatlar nafaqat grammatik kategoriyalar
darajasida, balki leksikal, semantik va pragmatik darajalarida ham kuzatiladi.

Gender kategoriyasi turli tillarda turlicha ifodalanadi va bu farglar
tillarning tipologik xususiyatlari bilan chambarchas bog‘liq [2]. Ba'zi tillarda
gender grammatik kategoriya sifatida majburiy ravishda ifodalansa, boshqa
tillarda u leksikal vositalar orqgali aks etadi. O‘zbek tilida gender
markerlarining o‘ziga xos ifoda topish usullari mavjud bo‘lib, bu masala

chuqur tadqgigot talab etadi.
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Tadqiqotning dolzarbligi gender lingvistikasining rivojlanishi va tilning

ijtimoiy funksiyalarini yanada chuqur tushunish zarurati bilan bog‘liq. Gender
markerlarining semantik va pragmatik tahlili til va jamiyat o‘rtasidagi
murakkab bog‘ligliklarni ochib berishga yordam beradi [3].

ADABIYOTLAR TAHLILI VA METODOLOGIYA

Gender lingvistikasi sohasidagi tadqiqotlar XX asrning ikkinchi yarmidan
boshlab faol rivojlana boshladi. Rus tilshunosligi an’analarida gender
kategoriyasi asosan grammatik jihatdan o‘rganilgan [4]. Rossiyalik olimlar
gender markerlarining morfologik xususiyatlariga alohida e'tibor garatib, bu
kategoriyaning til tizimidagi o‘rnini belgilab berdilar.

O‘zbek tilshunosligida gender masalasi nisbatan kam o‘rganilgan bo‘lib,
asosan etnopsixolingvistik nuqtayi nazardan yondashilgan [5]. Mahalliy
tadgiqotchilar gender markerlarining madaniy va ijtimoiy kontekstdagi rolini
ta’kidlab, ularning milliy o‘ziga xosliklarini aniqlashga harakat qildilar. Bu
boradagi ishlar asosan leksikal material tahlili va frazeologik birliklarning
genderga alogador semantikasini o‘rganishga garatilgan.

Xorijiy adabiyotlarda gender lingvistikasi keng qamrovli tadqiq etilgan

[6]. Aynigsa, feminizm nazariyasi ta'sirida rivojlangan gender tadqiqotlari
tilning patriarxal tuzilishini ochib berishga qaratilgan. Sotsiolingvistik
yondashuvlar gender markerlarining ijtimoiy tabaqalanish va hokimiyat
munosabatlari bilan bog‘ligligini ko‘rsatdi.

Semantik tahlil metodologiyasi gender markerlarining ma’no
strukturasini aniglashga qaratilgan [7]. Bu yondashuv so‘zlarning denotativ va
konnotativ ma’nolarini ajratib, gender stereotiplarining tilga singib ketish
mexanizmlarini o‘rganadi. Semantik maydonlar nazariyasi gender
konseptlarining tizimli tahlilida muhim vosita bo‘lib xizmat qgiladi.

Pragmatik tahlil gender markerlarining nutqiy faoliyatdagi funksional
rolini o‘rganadi [8]. Bu metodologiya til vositalarining kontekstga bog‘liq
ravishda qanday ma’no hosil qilishini va ijtimoiy munosabatlarga ta’sir
ko‘rsatishini tahlil qiladi. Pragmatik yondashuv gender markerlarining
implisit ma’nolarini ochib berishga imkon beradi.

Korpus lingvistikasi usullari gender markerlarining ishlatilish chastotasi
va kontekstual xususiyatlarini aniqlashda samarali vosita hisoblanadi [9].
Katta hajmdagi matnli materiallar tahlili gender markerlarining real nutqda
ganday funksionallashini ko‘rsatadi va tilning gender jihatdan neytralligi yoki
neytralsizligi haqida xulosalar chiqarishga imkon beradi.

NATIJALAR VA MUHOKAMA

Gender markerlarining o‘zbek tilida namoyon bo‘lish xususiyatlari tahlili
shuni ko‘rsatdiki, bu kategoriya asosan leksikal va semantik vositalar orqali
ifodalanadi. Grammatik gender kategoriyasi o‘zbek tilida majburiy emas,
biroq gender ma’nosi turli tilshunoslik vositalari orqali aks ettiriladi.
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Morfologik darajada gender markerlari cheklangan miqdorda kuzatiladi.
Asosan, ayrim suffikslar orqali ayollik yoki erkaklik ma'nosi ifodalanishi
mumkin, biroq bu sistemali xarakter kasb etmaydi. Masalan, "o‘qituvchi” so‘zi
gender jihatdan neytral bo‘lsa-da, kontekst orqali uning gender ma’nosi
aniglanadi.

Leksikal darajada gender markerlari kengroq tarqalgan. O‘zbek tilida
erkaklik va ayollik bilan bog‘lag bo‘lgan so‘zlar alohida semantik guruhlarni
tashkil etadi. Bu so‘zlar nafaqat biologik jinsni, balki ijtimoiy rollar va
stereotiplarni ham aks ettiradi. Leksikal gender markerlarining semantik
tahlili shuni ko‘rsatadiki, ular madaniy qadriyatlar va an'analarni aks
ettiruvchi muhim vositalardirdi.

Sintaktik konstruksiyalar darajasida gender markerlari pragmatik
kontekst orqali namoyon bo‘ladi. Gap tuzilishi va soz tartibi gender ma’nosini
yuzaga Kkeltirishi mumkin. Aynigsa, shaxs olmoshlari va ko‘rsatish
olmoshlarining ishlatilishi gender kontekstini belgilashda muhim rol o‘ynaydi.

Semantik maydonlar tahlili gender markerlarining konseptual tizimini
ochib beradi. O‘zbek tilida gender bilan bog‘liq konseptlar asosan oila, mehnat,
ijtimoiy status va shaxsiy xususiyatlar atrofida to‘plangan. Bu konseptlar
madaniy stereotiplar va ijtimoiy taxlitlarni aks ettiradi.

Pragmatik  kontekstda gender markerlari nutqiy aktlarning
samaradorligini ta'minlashda muhim rol o‘ynaydi. Ular muloqotchilar
o‘rtasidagi ijtimoiy masofani belgilash, hurmat va rasmiylik darajasini
ifodalash uchun ishlatiladi. Gender markerlarining pragmatik funksiyasi
kontekstga bog'lig ravishda o‘zgaradi va nutq vaziyatiga mos kelad.i.

Pragmatik funksiyalarning chuqurroq tahlili shuni ko‘rsatadiki, gender
markerlari o‘zbek tilida nafagat ma’lum shaxsni belgilash, balki muloqot
jarayonida ijtimoiy iyerarxiya va madaniy normalarni saqlab qolish
maqgsadida ham qo‘llaniladi. Aynigsa, rasmiy muloqot sharoitlarida gender
markerlarining ishlatilishi aniq pragmatik magqgsadlarga xizmat qiladi.
Masalan, "onam", "opam", "singlim" kabi qarindoshlik bildiruvchi so‘zlar
nafaqat oilaviy aloqgalarni, balki ijtimoiy hurmat va yaqinlik darajasini ham
ifodalaydi. Bu so‘zlarning semantik tarkibi gender ma'nosi bilan birga
madaniy qadriyatlar va an'anaviy munosabatlarni ham 0% ichiga oladi.
Pragmatik kontekstda bu markerlar muloqotchilar o‘rtasidagi masofani
sozlash va mos munosabat o‘rnatish uchun muhim vosita bo‘lib xizmat qiladi.

Diskurs tahlili natijalarida aniglangki, gender markerlarining ishlatilishi
nutq janrlariga bog‘liq ravishda farqglanadi. Rasmiy-idoraviy nutqda gender
markerlari neytralroq shakllarda ishlatilsa, ommaviy axborot vositalarida ular
ko‘proq stereotipik ma’nolarni namoyon etadi. Adabiy matnlarda gender
markerlari badiiy tasvirning muhim elementi bo‘lib, personajlarning ijtimoiy
maqomi va shaxsiy xususiyatlarini ochib berishda xizmat qiladi. Og'zaki
nutgda esa bu markerlar spontan ravishda ishlatiladi va ko‘pincha noanigq,
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kontekstga bog‘liq ma’nolarni ifodalaydi. Bu xilma-xillik gender
markerlarining tilshunoslik tizimidagi murakkab tabiytini ko‘rsatadi va
ularning pragmatik potentsialining boy ekanligini tasdiqlaydi.

Konnotativ ma’nolarning tahlili jarayonida aniqlangki, o‘zbek tilidagi
gender markerlari nafagat bevosita ma’no, balki qo‘shimcha, yashirin
ma’'nolarni ham tashiydi. Bu yashirin ma’nolar asosan madaniy stereotiplar va
ijtimoiy taxlitlar orqali shakllanadi. Masalan, ayollik bilan bog‘liq so‘zlar
ko‘pincha mehribonlik, g‘amxo‘rlik, sabr-togat kabi sifatlarni anglatsa,
erkaklik markerlari kuch, qat'iylik, mas’uliyat kabi xususiyatlar bilan
bog‘lanadi. Biroq, bu konnotativ ma’nolar vaqt o‘tishi bilan o‘zgarishi mumkin
va ijtimoiy o‘zgarishlar ta’sirida yangi semantik soyalar kasb etishi mumkin.
Zamonaviy o‘zbek tilida gender markerlarining an'anaviy konnotativ
ma’nolari ba’zan gayta ko‘rib chigilayotgani kuzatilmoqda, bu esa tilning
ijtimoiy o‘zgarishlarga moslashish qobiliyatini ko‘rsatadi.

Leksikal-semantik guruhlarning tizimli tahlili gender markerlarining
o‘zbek tilida ganday targalganligini va ular orasidagi munosabatlarni ochib
beradi. Birinchi navbatda, oilaviy munosabatlar sohasiga oid so‘zlar eng keng
tarqgalgan gender markerlari hisoblanadi. Bu guruhga qarindoshlik bildiruvchi
barcha so‘zlar kiradi va ular aniq gender ma’nosiga ega. Ikkinchi muhim guruh
kasb-kor nomlarini oz ichiga oladi, bunda ba’zi kasblar an’anaviy ravishda
ma'lum gender bilan boglangan. Uchinchi guruh shaxsiy xususiyatlar va
xarakter belgilarini ifodalovchi so‘zlardan iborat bo‘lib, bu so‘zlar ko‘pincha
gender stereotiplari bilan chambarchas bog‘liq. To‘rtinchi guruh ijtimoiy
rollar va maqomlarni bildiruvchi so‘zlarni qamrab oladi. Bu guruhlardagi
so‘zlarning semantik tahlili gender markerlarining til tizimidagi taqsimotini
va ularning o‘zaro ta’sirini tushunishga yordam beradi.

Sintaktik konstruksiyalar darajasida gender markerlarining namoyon
bo‘lishi alohida tadgiqgot natijalarini berdi. O‘zbek tilida gap a’zolarining
joylashuvi va ularning o‘zaro bog'ligligida gender ma'nosi yuzaga Kkelishi
mumkin. Ayniqgsa, ega va kesim o‘rtasidagi muvofiqlik gender kontekstini
belgilashda muhim rol o‘ynaydi. Olmoshlarning ishlatilishi ham gender
ma’nosini aniqglashtirish uchun muhim sintaktik vosita hisoblanadi. Qo‘shma
gaplarda gender markerlari turli gismlarda takrorlanishi yoki o‘zgarishi
sintaktik koheziyani ta’'minlashda muhim ahamiyat kasb etadi. Ko‘makchi
sozlar va bog‘lovchilar orqali ham gender ma’nosi kuchaytirilishi yoki
zaiflashtiriishi mumkin. Bu sintaktik xususiyatlar gender markerlarining
nafaqat leksikal, balki grammatik jihatdan ham muhim ekanligini ko‘rsatadi.

Pragmatik implikaturalar tahlili gender markerlarining noaniq, lekin
muhim ma’nolarini ochib beradi. Bu markerlar orqali nutqchi oz
munosabatini, baholashini va shaxsiy pozitsiyasini ifoda etishi mumkin.
Kontekst nazariyasi asosida olib borilgan tahlil shuni ko‘rsatdiki, gender
markerlari ko‘pincha bevosita aytilmagan ma’nolarni tashiydi va tinglovchi
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tomonidan implikativ tarzda tushuniladi. Bu jarayon madaniy bilimlar va
ijjtimoiy  tajribaga  asoslanadi. @ Gender markerlarining pragmatik
implikaturalari nutq aktining muvaffaqiyatli amalga oshirilishida muhim rol
o‘ynaydi va mulogot samaradorligini ta'minlaydi. Ayrim hollarda bu
implikaturalar noto‘g‘ri tushunilishi muloqot xatolariga olib kelishi mumkin,
bu esa gender markerlarining ehtiyotkorlik bilan ishlatilishi zarurligini
ko‘rsatadi.

XULOSA VA TAKLIFLAR
Gender markerlarining til tizimidagi namoyon bo‘lishi murakkab va ko‘p

girrali jarayondir. O‘zbek tilida gender kategoriyasi grammatik majburiylik
sifatida emas, balki semantik va pragmatik vositalar orqali ifodalanadi. Bu
xususiyat tilning tipologik tabiyati va milliy-madaniy o‘ziga xosliklari bilan
bog'liq.

Tadqiqot natijalari shuni ko‘rsatadiki, gender markerlari nafagat biologik

jinsni, balki ijtimoiy rollar, madaniy stereotiplar va shaxsiy xususiyatlarni ham
aks ettiradi. Ularning semantik va pragmatik funksiyalari kontekstga bog‘liq
ravishda o‘zgaradi va nutqiy faoliyatning turli jihatlarini ta'minlaydi.

Kelajakda gender markerlarining korpus lingvistikasi asosida kengroq

tadqiq etilishi va ularning zamonaviy nutqdagi o‘zgarishlari dinamikasini
organish zarur. Bundan tashqari, gender markerlarining boshqga til
kategoriyalari bilan o‘zaro ta’siri ham alohida tadqiqot mavzusi bo‘lishi
mumKkin.
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Pronunciation Challenges Faced by Uzbek Learners of English

Sayfullayeva Mohinabonu Ulug’bekovna
Student of English Philology Faculty, UZSWLU
sayfullayevamoxinabonu4@gmail.com

ABSTRACT: This study investigates the particular pronunciation
difficulties encountered by Uzbek learners in acquiring English. It focuses on
important phonetic difficulties such as mispronounced consonants and
vowels, improper stress placement, and intonation problems. A mixed-
methods strategy was used to identify mistake associated with Uzbek
phonology. The research included surveys and a pronunciation assessment
among 30 second-year university students, the research highlights recurring
error patterns linked to the influence of Uzbek phonology. Results indicate
that learners commonly struggle with English sounds like /6/, /8/, and /v/, as
well as distinguishing vowel lengths. The study concludes that customized
phonetic training, increased exposure to native English pronunciation, and
focused listening exercises can significantly improve learners’ pronunciation
abilities.

Keywords: pronunciation, phonetics, Uzbek learners, English,
phonological interference, language learners

INTRODUCTION

English has become an essential tool for professional communication
and academic success in today’s globalized world. However, many Uzbek
university students, despite having a good command of vocabulary and
syntax, face major obstacles in spoken communication due to pronunciation
problems. These difficulties often place them at a disadvantage, especially
during presentations, any setting that requires oral fluency or job interview.
According to Seidlhofer (2001), “pronunciation is not only about producing
correct sounds; it also reflects a speaker’s identity and their belonging to
specific communities” (p. 56). This means mispronunciation can
unintentionally affect how others perceive a speaker’s confidence or ability.

Fresh graduates are particularly vulnerable in this regard. Many
graduates fail to impress prospective employers not because of a lack of
knowledge, but due to their inability to articulate thoughts clearly. This
difficulty becomes more noticeable during classroom debates and oral
presentations where poor pronunciation can lead to embarrassment and loss
of self-confidence. Over time, such experiences may discourage students from
actively participating in professional and academic conversation.

Research conducted in Uzbek universities indicates that pronunciation
issues are among the most persistent problems for English language learners.
According to Babajanova and Babadjanova (2023), students commonly
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struggle with English sounds that do not exist in Uzbek, such as /0/, /8/, and
/v/, as well as with stress and intonation patterns (pp. 459-460). These
problems are frequently rooted in first-language interference, which makes it
hard for learners to tell the difference between voiced and voiceless
consonants or short and long vowels.

Pronunciation problems is not only a linguistic concern but also a

psychological one. Pupils who pronounce words incorrectly frequently
experience self-consciousness, which impacts their willingness to speak
publicly. This affects their academic performance and limits their career
prospects. As Seidlhofer (2001) emphasizes, pronunciation plays a central
role in enabling learners to participate in social and professional communities
confidently (pp. 56-65). Therefore, more pronunciation training should be
given greater attention in English language classrooms, particularly at the
university level.

Despite being aware of its significance, in Uzbekistan many English

programs still place minimal emphasis on pronunciation instruction. The
focus is mostly on reading and writing skills, leaving oral fluency and phonetic
competence underdeveloped. This gap in teaching practice makes it essential
to develop targeted pronunciation interventions, such as listening-based
activities, native-speaker exposure, and phonetic drills.

In summary, the literature clearly illustrates that pronunciation

affects both personal confidence and linguistic performance . As Uzbek
learners continue to engage with English in academic and professional
settings, improving their pronunciation must become a core component of
language instruction.

METHODOLOGY
This study employed a mixed-methods research design to investigate

the pronunciation challenges faced by Uzbek learners of English. Both
quantitative and qualitative data were collected to gain a comprehensive
understanding of the issue.

3.1 Participants
The participants included 30 second-year undergraduate students from

the English Philology department at a major university in Uzbekistan. All
participants had studied English for at least five years and had intermediate-
level English proficiency (B1-B2 on the CEFR scale).

3.2 Instruments
Two primary tools were used:
A pronunciation diagnostic test, which included 20 words and 10

sentences designed to assess segmental and suprasegmental pronunciation
features.
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A questionnaire, adapted from Fraser (2000), which asked students to

self-assess their pronunciation difficulties and learning strategies. It included
both multiple-choice and open-ended questions.

3.3 Procedure
Students were recorded individually while reading the test materials

aloud. Their pronunciation was then evaluated by two expert raters using an
analytic rubric covering sound accuracy, word stress, intonation, and fluency.
After the recordings, the questionnaire was administered in written form.
Ethical approval was obtained, and participants gave informed consent.

3.4 Data Analysis
Quantitative data (error frequencies, test scores) were analyzed using

basic descriptive statistics, including percentages and averages. Qualitative
data from open-ended questionnaire responses were thematically analyzed to
identify patterns in learners' perceptions and challenges.

Results

The analysis revealed several consistent patterns in learners'

pronunciation  errors:

4.1 Segmental Errors
Interdental sounds (/6/ and /d/) were mispronounced by 90% of

participants, often replaced with /s/, /t/, or /z/.

The voiced /v/ was frequently replaced by /w/ or /b/ in words such as

very, voice, and seven.

Vowel length distinctions (e.g., ship/sheep, bit/beat) were not

consistently maintained by 73% of learners.

4.2 Suprasegmental Errors
Incorrect word stress placement occurred in 65% of multisyllabic

words.

Flat or unnatural intonation was evident in the sentence-reading task.

Most students used a rising tone throughout, even in statements.

4.3 Questionnaire Responses
80% of students stated they lacked exposure to native or fluent English

speakers.

67% expressed discomfort when speaking in public due to

pronunciation anxiety.

Many students indicated that pronunciation was not given enough

attention in their English classes.

Discussion

The findings confirm that Uzbek learners face both segmental and

suprasegmental challenges in English pronunciation. These results align with
previous studies such as Babajanova & Babadjanova (2023), who highlighted
similar phonetic issues among Uzbek students.

M 43

Tel: +99833 5668868 ~ ‘http:/°t.m.e/Anvarbpk_PhD www.innoworld.net*



® o ILG'OR 2-JILD 2-SON =
R ¥ e * PEDAGOG I
® - . RESPUBLIKA ILMIY JURNALI

The substitution of interdental fricatives (/6/, /8/) and labiodental

sounds (/v/) can be explained through negative transfer from Uzbek
phonology, which lacks these sounds. As Jenkins (2000) notes, such
phonological mismatches are common across L1-L2 boundaries and require
explicit instruction.

Suprasegmental errors, including intonation and stress, suggest that

learners have limited phonological awareness—a factor closely tied to
listening input and prosodic training (Seidlhofer, 2001). The lack of
appropriate models in English classes contributes to this gap, as does an
overemphasis on grammar and reading skills at the expense of speaking and
listening.

Moreover, students' self-reported anxiety and avoidance of oral

participation reflect how pronunciation is deeply tied to self-confidence and
identity in language learning. As Fraser (2000) argues, pronunciation
instruction must go beyond phonetic drills to include awareness-raising and
confidence-building activities.

The study suggests that improved outcomes could be achieved through:
Integrating pronunciation instruction into every level of English

teaching.

Providing students with audio-visual input featuring native

pronunciation.

Encouraging peer interaction and speaking practice in safe, supportive

environments.

Utilizing technology-based tools, such as speech recognition and

pronunciation apps.

Conclusion

This research has explored the key pronunciation difficulties faced by

Uzbek learners of English, focusing on both segmental sounds (such as /6/,
/0/, /v/) and suprasegmental features like stress and intonation. The results
clearly indicate that these challenges are influenced by the structural
differences between Uzbek and English phonology, a lack of focused
pronunciation instruction, and insufficient exposure to natural spoken
English.

The significance of accurate pronunciation in academic and professional

contexts cannot be overstated. Mispronunciation can impact learners’ self-
confidence, communication abilities, and career prospects. Therefore,
pronunciation should not be treated as a supplementary skill, but as an
essential part of English language education.

Recommendations
Based on the findings of this study, the following practical

recommendations are suggested:

1. Incorporate Pronunciation in Curriculum
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Universities and language centers should integrate pronunciation

training as a core component of English language programs rather than
treating it as optional.

2. Use Authentic Listening Materials
Students should be regularly exposed to native and near-native English

input through videos, podcasts, and films that highlight natural pronunciation
features.

3. Implement Technology Tools

Applications such as Elsa Speak, YouGlish, or Google’s speech

recognition tools can help learners get real-time feedback on their
pronunciation.

4. Provide Teacher Training
English teachers should receive specialized training in phonetics and

pronunciation teaching techniques, enabling them to address students'
pronunciation issues effectively.

5. Encourage Speaking Practice
Learners must be encouraged to participate in speaking activities,

debates, and presentations to boost their confidence and reduce
pronunciation anxiety.

6. Tailored Feedback
Teachers should give individualized feedback to help learners correct

their errors and become more aware of problematic sounds. By implementing
these strategies, learners can develop clearer, more confident pronunciation,
leading to greater academic success and professional opportunities.
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Raqgamli hikoyalash texnologiyasi asosida boshlang‘ich sinf

o‘quvchilarining tanqidiy fikrlash kompetensiyasini rivojlantirish

Navoiy Davlat Universiteti
Asatova Mohichehra Azimjon qizi

Annotatsiya: Ushbu maqolada boshlang‘ich sinf o‘quvchilarining

tanqidiy fikrlash kompetensiyasini shakllantirishda raqamli hikoyalash
metodikasining o‘rni va imkoniyatlari tahlil qilingan. Tadqiqot davomida
ragamli hikoyalash vositalari yordamida o‘quvchilarning mustaqil fikrlashi,
savol berish, izchil fikr yuritish va muammolarga turli nuqtai nazardan
yondashish ko‘nikmalari shakllanganligi kuzatildi. Tajriba-sinov ishlari
asosida ragamli hikoyalash metodikasi boshlang‘ich ta’limda tanqidiy
fikrlashni rivojlantirishda samarali vosita ekani asoslab berildi. Maqola
yakunida tadqiqot natijalari asosida tegishli xulosalar va amaliy tavsiyalar
ilgari surilgan.

Kalit so‘zlar: boshlang'ich ta’lim, tanqidiy fikrlash, ragamli hikoyalash,

kompetensiya, metodika, o‘quvchi faolligi, ta’lim innovatsiyasi.

Abstract: This article explores the role and effectiveness of digital

storytelling methodology in developing critical thinking competencies among
primary school students. The study reveals that creating digital stories
enhances students’ independent thinking, inquiry, logical reasoning, and
ability to analyze problems from different perspectives. Based on
experimental observations and analysis, it is concluded that digital
storytelling is an effective pedagogical tool for fostering critical thinking in
primary education. The article also presents relevant conclusions and
practical recommendations based on the research findings.

Keywords: primary education, critical thinking, digital storytelling,

competency, methodology, learner engagement, educational innovation.

AHHoOTanusA: B fgaHHOW CcTaTbe NpOaHA/JM3MPOBAHA pPoOJb U

3(pdeKTUBHOCTb MeTOJUKH LU(PPOBOro MOBeCTBOBAaHUA B (GOpPMHPOBAHUU
KOMIIETEHIIMM KPUTHUYECKOTO MBILJIEHUS Y yYalUXCA Hada/bHbIX KJIACCOB.
UccnepoBaHue  mokasblBaeT,  4YTO  CO3JaHHE  LUQPOBBIX  UCTOPUU
CIIOCOOCTBYET PA3BUTHUIO Y ULIKOJBbHUKOB CaMOCTOSATEJbHOI'O MBIIJIEHHS],
yMeHUs 3aJaBaTb BOIIPOCH], JIOTUYECKU paACCYKJaTb U paccMaTpUBaTh
npo6JieMy € pa3HbIX TOYeK 3peHHs. Ha ocHOBe ONbITHO-3KCIIEPUMEHTAbHOU
paboThbl cAesaH BBIBOJ, YTO MeTOJ LU(POBOr0 NOBECTBOBAHUSA ABJISAETCS
3pdeKTUBHBIM  NeJaroru4eCKUM  UHCTPYMEHTOM  JJid  Pa3BUTHUA
KPUTUYECKOTO MBILIJIEHUS B HavaJbHOM o060pa3oBaHuU. B 3aBepuieHuu
CTaTbU IpeJCTaBJieHbl COOTBETCTBYIOILUE BbIBOAbI M IpaKTHYeCKHe
peKOMeH/aluH.

M 46

Tel: +99833 5668868 ~ ‘http:/'t.m.e/Anvarbpk_PhD www.innoworld.net*



® o ILG'OR 2-JILD 2-SON =
R ¥ e " PEDAGOG I
® - . RESPUBLIKA ILMIY JURNALI

KiroueBblie CJIOBa: Ha4daJIbHOE 06pasoBaHHe, KPpUTHYECKOE

MBbIIIJIEHHE, LU/I(l)pOBOG IIoBeCTBOBAHUE, KOMIIETEHIIUA, MeTOJHKa,
dKTHBHOCTDb y4YallHUXCH, O6p330BaTeJIbeIe HMHHOBaAIlUH.

Kirish (Introduction). XXI asrda inson salohiyatining eng muhim

ko‘rsatkichlaridan biri bu — tanqidiy fikrlash, axborotni tahlil gilish, baholash
va asosli xulosaga kelish qobiliyatidir. Mazkur ko‘nikmalarni yosh avlodga
maktab davridanoq shakllantirish esa ta’lim tizimining ustuvor vazifalaridan
biri hisoblanadi. Ayniqgsa, boshlang‘ich ta’lim bosqichi - bolada tafakkur,
dunyoqarash, muloqot va mustaqil fikrlashning poydevori shakllanadigan

davr

bo‘lib, bu bosqgichda zamonaviy, innovatsion texnologiyalardan

foydalanish muhim ahamiyatga ega.

So‘nggi yillarda ta’limda ragamli texnologiyalarni integratsiya qilish

orqali o‘quvchilar bilimini chuqurlashtirish, ular bilan interaktiv va ijodiy
ishlashga keng yo‘l ochilmogda. Shunday innovatsion yondashuvlardan biri —
ragamli hikoyalash (digital storytelling) texnologiyasidir. Bu yondashuv
bolalarning o‘gigan matni asosida mustaqil ravishda slayd, rasm, audio yoki
video orgali hikoya yaratishini nazarda tutadi. Bu jarayon esa 0z navbatida
tanqidiy fikrlashning asosiy bosqichlarini — tahlil qilish, baholash, gayta
ishlash va ijodiy ifodalashni talab giladi.

Tadgiqotlar shuni ko‘rsatmoqdaki, ragamli hikoya yaratish jarayonida

o‘quvchi o‘gigan matnga chuqurroq e’tibor beradi, undagi asosiy g‘oyani
anglashga intiladi, personajlar harakatini tahlil giladi va mustaqil xulosa
chigaradi. Bunday faoliyat tanqidiy fikrlash = kompetensiyasining
shakllanishiga zamin yaratadi. Shu bois, ushbu maqolada ragamli hikoyalash
texnologiyasi asosida boshlang‘ich sinf o‘quvchilarining tangidiy fikrlash
ko‘nikmalarini rivojlantirish imkoniyatlari ilmiy-amaliy jihatdan tahlil
qilinadi.

Tadqigotning magsadi - raqamli hikoyalash texnologiyasining

boshlang‘ich sinf o‘quvchilarining tanqidiy fikrlash kompetensiyasini
shakllantirishdagi o‘rnini aniqlash va bu yondashuvning samaradorligini
baholash.

Uslublar (Methods). Ushbu tadqiqotda  boshlang‘ich  sinf

o‘quvchilarining tanqidiy fikrlash kompetensiyasini raqamli hikoyalash
(digital storytelling) texnologiyasi orqali shakllantirish imkoniyatlari
o‘rganildi. Tadqiqotning metodologik asosini kvazieksperimental tadqiqot
dizayni, ya'ni oldindan guruhlarni tasodifiy ajratmagan holda tajriba va
nazorat guruhlarini taqqoslash usuli tashkil etdi. Ushbu yondashuv real
sharoitda ta’lim jarayonini buzmagan holda eksperimental metodlarni
go‘llash imkonini berdi.

Tadqiqot dizayni

Tadqiqotda ikki guruhga ajratilgan 2-3-sinf o‘quvchilari ishtirok etdi:
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e Eksperimental guruhda raqamli hikoyalash texnologiyasiga

asoslangan darslar tashkil etildi. Har bir mavzudan so‘ng o‘quvchilar hikoyani
vizual, ovozli yoki multimedia shaklida qayta ishlab, oz g‘oyalari bilan
ifodaladilar.

e Nazorat guruhida esa xuddi shu mavzular an’anaviy usullar (og‘zaki

suhbat, savol-javob, matnli tahlil) asosida o‘rgatildi.

Darslar 8 hafta davomida haftasiga 2 marotaba tashkil qilindi. Har ikki

guruhda o‘qituvchilarga bir xil metodik ko‘rsatmalar berilgan bo‘lsa-da, faqat
eksperimental guruhda ragamli hikoyalash faoliyatlari kiritildi.

Qatnashchilar (Respondents)
Tadqgigotda Navoiy shahridagi Alisher Navoiy nomidagi IDUMda tahsil

olayotgan jami 78 nafar o‘quvchi qatnashdi.

e Eksperimental guruh: 40 nafar (20 nafari 2-sinf, 20 nafari 3-sinf)
e Nazorat guruhi: 38 nafar (18 nafari 2-sinf, 20 nafari 3-sinf)
Ishtirokchilar jinsiy tarkibi, intellektual va ijtimoiy rivojlanish darajalari

bo‘yicha nisbatan tenglashtirilgan. Tadgiqotdan oldin har bir ishtirokchi va
ularning ota-onasidan yozma rozilik olindi.

Tadgiqot 2024-2025 o‘quv yili kuzgi chorak davomida o‘tkazildi.

Tajribalar maktabning odatiy dars jadvaliga muvofiq olib borildi, bu esa
bolalar uchun sun’iy sharoit emas, balki tabiiy o‘quv mubhiti yaratdi. Har bir
darsdan so‘ng o‘quvchilarning fikrlash jarayonlari yozib borildi.

Ma’lumotlar bir nechta turli usullar orqali to‘plandi:
Diagnostik testlar: Tadqiqot boshida va oxirida tanqidiy fikrlash darajasi

(matnni tahlil qilish, savol tuzish, fikr bildirish)ni aniglash uchun testlar
o‘tkazildi.

Portfolio tahlili: Eksperimental guruhda har bir o‘quvchining raqamli

hikoyalari (PowerPoint taqdimotlari, ovoz yozuvlari, rasmli hikoyalar)
jamlanib, tahlil gilindi.

Kuzatuv varaqalari: Dars davomida o‘quvchilarning muloqotga

kirishishi, savol berish faolligi, ijodiy yondashuvi qayd etild.i.

Yarim tuzilgan suhbatlar: O‘gituvchilar bilan intervyular o‘tkazilib,

metodik yondashuvlar va bolalarning o‘zgarishi bo‘yicha fikrlar olindi.

Tangqidiy fikrlash ko‘rsatkichlari
Baholash uchun quyidagi indikatorlar asosida mezonlar ishlab chiqildi

(Anderson va Kratvold taksonomiyasiga asoslangan):

e Matnni tushunish va asosiy fikrni ajratish

e Mugqobil fikr bildirishi yoki turli nuqtai nazarlarni solishtirishi
» Savol tuzish va dalil asosida xulosa chigarish

e Mustaqil fikrini ifodalashi va asoslay olishi

Ma’lumotlarni tahlil qilish usullari

To‘plangan ma’lumotlar ikki yo‘nalishda tahlil qilindi:
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e Deskriptiv statistika orqali: ballar o‘rtachasi, foizlar, tafovutlar
(eksperimental va nazorat guruhlari o‘rtasida).

o Sifatli tahlil (content analysis): o‘quvchilarning raqamli hikoyalari
mazmunan tahlil qilinib, tanqidiy fikr elementlarining namoyon bo‘lishi ko‘rib
chiqildi.

Natijalar (Results). Tadqiqot natijalari o‘quvchilarning tanqidiy
fikrlash ko‘nikmalari ragamli hikoyalash metodikasi orqgali samarali
shakllanishini ko‘rsatdi. Quyida asosiy topilmalar keltiriladi:

Eksperiment boshida o‘tkazilgan diagnostik testlar natijasida,
eksperimental va nazorat guruhlari o‘rtasida tanqidiy fikrlash darajasi
jihatidan sezilarli farq mavjud emas edi. Eksperimental guruh o‘rtacha 52%
natija ko‘rsatgan bo‘lsa, nazorat guruhida bu ko‘rsatkich 50% ni tashkil etd.i.
Bu esa ikki guruhni boshlang‘ich sharoitlar bo‘yicha taqqoslash imkonini
berdi.

Tajriba yakunida esa eksperimental guruhda tangidiy fikrlash
indikatorlari bo‘yicha sezilarli o‘sish gayd etildi. Jumladan, asosiy fikrni
ajratish, savol tuzish, dalil asosida xulosa chigarish kabi ko‘nikmalar o‘rtacha
78% darajagacha oshdi. Nazorat guruhida esa bu ko‘rsatkich atigi 59% ni
tashkil etdi. Bu esa eksperimental metodikaning samaradorligini ochiq
ko‘rsatib berdi.

Ragamli hikoyalar kontent tahlili ham muhim natijalarni taqdim etdi.
Eksperimental guruhdagi o‘quvchilarning yakuniy ishlarida matnni mantiqan
tuzish, izchil fikr yuritish va shaxsiy nuqtai nazar bildirish holatlari ancha faol
kuzatildi. Misol uchun, 3-sinf o‘quvchilarining hikoyalarida muammo-tahlil-
xulosa tuzilmasi yagqol namoyon bo‘ldi, holbuki nazorat guruhida yozilgan
an’anaviy hikoyalarda ko‘proq voqeani qayta hikoya qilish holati ko‘zga
tashlandi.

O‘gituvchilar bilan o‘tkazilgan suhbatlar ham ushbu fargni tasdigladi.
Ularning fikricha, raqamli hikoya yaratish jarayoni o‘quvchilarda o‘z fikrini
ifodalash, o‘zgalarning fikrini tinglash va tanqidiy yondashish ko‘nikmalarini
faollashtirgan. = Shuningdek, o‘quvchilarning darsga qiziqishi, mavzuni
mustaqil o‘rganishga bo‘lgan ishtiyoqi ortgani ta’kidlandi.

Eksperimental guruhdagi portfoliolar tahliliga ko‘ra, o‘quvchilarning
ijjodiy ishlari son jihatidan ham, sifat jihatidan ham yaxshilandi. Jumladan,
hikoya strukturasi, fikr izchilligi, mavzu bo‘yicha savol qo‘yish va dalil asosida
javob topish kabi elementlar ko‘p holatlarda mustahkam namoyon bo‘ldi.

Shunday qilib, olingan natijalar ragamli hikoyalash texnologiyasining
boshlang‘ich sinf o‘quvchilarida tanqidiy fikrlash kompetensiyasini
shakllantirishdagi samaradorligini ilmiy asosda ko‘rsatib berdi.

Muhokama (Discussion). Ushbu tadgiqot boshlangich sinf
o‘quvchilarining tanqidiy fikrlash kompetensiyasini shakllantirishda raqamli
hikoyalash metodikasining ijobiy ta’sirini ko‘rsatdi. Olingan natijalar shuni
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tasdiqladiki, raqamli hikoya yaratish jarayonlari o‘quvchilarning mustaqil
fikrlash, sabab-oqibat bog'ligligini anglash, savollar qo‘yish va mantiqiy xulosa
chiqgarish ko‘nikmalarini rivojlantirishga xizmat qiladi. Bu esa tangqidiy
fikrlash kompetensiyasining asosi hisoblanadi.

Tadqiqot natijalari mavjud ilmiy adabiyotlarda bayon etilgan fikrlar

bilan hamohang. Xususan, Robin ragamli hikoyalash o‘quvchilarda ijtimoiy,
emotsional va akademik ko‘nikmalarni uyg‘unlashtirishga xizmat qilishini
ta’kidlagan. Yana boshgalar esa bu metodika orqali o‘quvchilarning fikrlash
darajasi va mavzularni tushunish darajasida sezilarli ijobiy o‘zgarishlar
kuzatilganini bildirgan. Ushbu tadgigotda ham ayni natijalar qayd etildi.

Shuningdek, darslarga ragamli vositalar joriy qilinishi o‘quvchilarning

ishtirok darajasini oshirdi, ularni faol fikrlashga va 0z nuqtai nazarini
asoslashga undadi. Bu esa Prensky tomonidan ilgari surilgan g‘oyalarni
tasdiglaydi — ya’'ni raqamli texnologiyalar o‘quvchilarning “ragamli
tug‘ilganlik holati”ga mos kelgani sababli ularni chuqurroq jalb giladi.

Amaliy jihatdan garalganda, ragamli hikoyalash metodikasining joriy

etilishi:

e darslarda integrativ yondashuvni ta'minlaydi (ona tili, tasviriy san’at,

texnologiya fanlari birlashtiriladi),

e o'quvchilarda axborotni tanlash, tahlil qilish va vizuallashtirish

ko‘nikmalarini shakllantiradi,

e darsni ijodiy va interaktiv muhitda olib borishga xizmat qiladi.

Biroq, bu metodikani joriy etishda ayrim cheklovlar mavjud bo‘lishi

mumkKin:

e barcha boshlang'ich sinf o‘qgituvchilari ragamli texnologiyalardan

yetarlicha foydalana olmaydi,

e texnik jihozlarning har doim ham mavjud emasligi,
e o‘quvchilarning texnologik savodxonligi darajasida farglar bo‘lishi

mumkKin.

Shuningdek, tadqiqot kichik sinf guruhi bilan o‘tkazilgani sababli

natijalarni umumlashtirishda ehtiyotkorlik talab etiladi. Kelgusida bu
metodikani turli yosh guruhlarida, turli hudud maktablarida, gender yoki
ijtimoiy qatlamlar kesimida tadqiq etish magsadga muvofig.

Mazkur tadqiqot shuni ko‘rsatadiki, boshlang‘ich sinfda ragamli

hikoyalash metodikasi tanqidiy fikrlash kompetensiyasini rivojlantirishda
salohiyatli vosita bo‘lib, zamonaviy ta’lim tizimida o‘quvchilarning chuqur
o‘rganishiga zamin yaratadi. Bu yo‘nalishda metodik qo‘llanmalar yaratish,
o‘gituvchilar uchun seminar-treninglar tashkil etish va sinflarda tizimli joriy
qilish istigbolli yo‘nalishlardan biri bo‘lib golmoqda.

Xulosa va Tavsiyalar. Ushbu tadqiqot boshlang‘ich sinf

o‘quvchilarining tanqidiy fikrlash kompetensiyasini shakllantirishda raqamli

hikoyalash metodikasining o‘rnini aniglashga yo‘naltirildi. O‘rganishlar
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jarayonida nazariy tahlil, amaliy kuzatuv va eksperimental ishlar orgali ushbu
metodikaning o‘quvchilar tafakkuriga ko‘rsatadigan ta’siri har tomonlama
o‘rganildi.

Tadqigot davomida aniglanishicha, ragamli hikoya yaratish jarayoni
o‘quvchilarning tanqidiy fikrlash ko‘nikmalarini - savol berish, izohli fikr
bildirish, mantiqiy ketma-ketlikda fikrlash, turli nuqtai nazarlarni solishtira
olish gobiliyatlarini rivojlantirishga sezilarli ta’sir ko‘rsatadi. O‘quvchilar
nafaqat o‘qgigan yoki eshitgan voqealarni gayta hikoya qilishadi, balki uni
vizual vositalar yordamida mustaqil tahlil qilib, yangi g‘oyalar bilan boyitishga
harakat qilishadi. Bu esa tanqidiy fikrlashning shakllanishida muhim
omillardan biridir.

Shuningdek, ushbu metodikaning joriy etilishi orqali:

e o‘quvchilarning o‘z fikrini ochiq bayon qilish,

e dalillash, mantigan asoslash,

e 0‘z fikriga nisbatan tanqidiy munosabat bildirish,

e va boshga o‘quvchilarning qarashlariga nisbatan bag‘rikeng
munosabatda bo‘lish kabi ko‘nikmalari shakllandi.

Bu tadqiqot shuni ko‘rsatadiki, tanqidiy fikrlashni rivojlantirish
an’anaviy metodlar bilan chegaralanmasligi kerak. Zamon bilan hamnafas
metodikalar, xususan, ragamli hikoyalash orqgali bu jarayon yanada jonli,
qiziqarli va natijador bo‘lishi mumkin.

Tadqiqot asosida quyidagi ilmiy-amaliy tavsiyalar ishlab chiqildi:

1. Pedagoglar uchun metodik gqo‘llanma va treninglar: Boshlang‘ich sinf
o‘gituvchilarining ragamli savodxonligini oshirish, raqamli hikoyalash
texnologiyasidan samarali foydalanishga oid maxsus o‘quv kurslarini tashkil
etish zarur.

2. Didaktik materiallar yaratish: Ragamli hikoya asosida tuzilgan dars
ishlanmalari, namunaviy mashgqlar, topshiriglar, baholash mezonlarini
yaratish va o‘quv-uslubiy to‘plam holida maktablarga tarqatish.

3. O‘quvchilarning raqamli tafakkurini rivojlantirish: Tanqidiy
fikrlashni  shakllantirishga xizmat qiladigan topshiriglarni yaratishda
texnologik vositalardan (mobil ilovalar, veb-platformalar, videotasvirlar,
infografikalar) foydalanishni kengaytirish.

4. O'quvchilar uchun mustaqil ijodiy platformalar yaratish: O‘quvchilar
0z hikoyalarini video yoki audio shaklda tayyorlab, sinf ichida namoyish
qilishlari, fikr almashishlari uchun sharoit yaratish.

5. Texnik baza mustahkamlanishi: Maktablarda zarur texnik
vositalarning (planshet, noutbuk, loyiha qurilmalari) mavjudligini ta’'minlash
orqali bu metodikani to‘laqonli tatbiq etishga imkoniyat yaratish.

6. Kelgusidagi tadgiqotlar uchun takliflar: Mazkur metodikaning
samaradorligini boshga fanlar kontekstida (matematika, tabiatshunoslik)
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o‘rganish, shuningdek, ijtimoiy gatlam, yosh guruhi, jinsiy tafovutlar nuqtayi
nazaridan ham chuqurroq tahlil gilish magsadga muvofiq bo‘ladi.

Ragamli hikoyalash metodikasi zamonaviy boshlang‘ich ta’limda

nafaqat tanqidiy fikrlashni, balki o‘quvchining ijodkorligi, axborotni gayta
ishlash salohiyati, jamoaviy hamkorlik va axborot texnologiyalaridan
foydalanish madaniyatini ham rivojlantirishga xizmat qgilmoqda. Boshlang'ich
sinfda bu metodikani tizimli joriy etish orqali ta’'lim jarayonining sifatini
oshirish, o‘quvchining faoliyatini jonlantirish va uning mustaqil fikrlovchi
shaxs sifatida shakllanishiga zamin yaratiladi.
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Ingliz tili fanini boshlang‘ich sinf o‘quvchilariga o‘qitishda tanqidiy
fikrlashni rivojlantirish metodikasi

Xudoyberdiyeva Fazilat Mansur qizi
Sirdaryo viloyati 12-umumiy o’rta ta'lim maktabi o’qituvchisi

Annotatsiya

Magolada ingliz tili fanini boshlang‘ich sinf o‘quvchilariga o‘qitishda
tanqidiy fikrlash ko‘nikmalarini shakllantirish bo‘yicha zamonaviy metodlar
va yondashuvlar tahlil gilingan. Tajriba-sinov ishlari orqali tanqidiy fikrlash
elementlari qo‘llangan darslarning o‘quvchilarda mustaqil fikrlash, tahlil
qilish, solishtirish va xulosa chiqarish ko‘nikmalarini rivojlantirishdagi
samaradorligi isbotlangan.

Kalit so‘zlar: ingliz tili, boshlang'ich ta’lim, tanqidiy fikrlash, metodika,
CLIL, Bloom taksonomiyasi

Abstract

The article analyzes modern methods and approaches for developing
critical thinking skills in teaching English to primary school students. Through
experimental lessons, it was proved that the use of critical thinking techniques
helps students to improve their analytical, comparative, reasoning, and
independent thinking abilities.

Keywords: English language, primary education, critical thinking,
methodology, CLIL, Bloom’s taxonomy

Kirish

Bugungi ta’'lim jarayoni o‘quvchilarning fagat bilim olish emas, balki uni
tahlil qilish, baholash va mustaqil =xulosa chiqarish ko‘nikmalarini
rivojlantirishga yo'naltirilgan bo‘lishi kerak. Ingliz tilini erta yoshdan
o‘rganish bu jarayonning muhim tarkibiy qismidir. Tangidiy fikrlashni
shakllantirish orgali o‘quvchilarning ingliz tilini chuqurroq o‘zlashtirishi
hamda boshqa fanlar bilan integratsiyalashgan holda fikrlashi mumkin
bo‘ladi.

Tadqiqot metodologiyasi

Tajriba Toshkent shahri va viloyatidagi 3 ta umumta’lim maktabida olib
borildi. Har bir maktabda 2-sinfdan 4-sinfgacha bo‘lgan o‘quvchilar orasida 2
ta guruh (nazorat va tajriba) tuzildi. Tajriba guruhlarida quyidagi metodlar
go‘llanildi:
Bloom taksonomiyasi asosida darajalangan savollar
Venn diagramma, Fikrlar daraxti, Fikr-mulohaza kartochkalari
CLIL yondashuvi (fan va til integratsiyasi)
Interaktiv usullar: rol o‘ynash, muammo yechish, debate
Baholash mezonlari:

JE O I
Tel: +99833 5668868 ~ ‘http:/°t.m.e/Anvarbpk_PhD www.innoworld.net*



= - o ILG'OR 2-JILD 2-SON =
- e e * PEDAGOG S
1 = Bl < ﬁESPUBLIKA ILMIY JURNALI

1. Tahlil qilish
2. Solishtirish
3. Sabab-oqgibatni tushunish
4. Mustagqil xulosa chigarish

Natijalar
Tajriba davomida o‘quvchilarning tanqidiy fikrlash ko‘rsatkichlari
quyidagicha o‘sdi:
o . Nazorat guruhi = Tajriba guruhi
Ko‘nikma turi (%) (%)
Tahlil qilish 48 73
Solishtirish 45 70
Sabab-oqibatni
tushunish 43 63
Mustaqil xulosa 40 66

O‘quvchilarning tilga nisbatan motivatsiyasi ham ortganligi kuzatildi.

Muhokama

Olingan natijalar tanqidiy fikrlashni rivojlantirish metodlarining
samaradorligini tasdigladi. Ingliz tili darslarida bu yondashuvlar orqali
o‘quvchilar chuqur tahlil qilish, mustaqil fikr bildirish, bahslashish va
muammoni hal qilishga o‘rgandilar. CLIL yondashuvi esa fanlararo bog‘liqlikni
ta’minlab, til o‘rganishni amaliyotga yaqinlashtirdi.

Xulosa

Boshlang'ich ta’'limda ingliz tili fanini tanqidiy fikrlash asosida o‘qitish
bolalarning tafakkur salohiyatini rivojlantirishda muhim ahamiyatga ega.
Taklif etilgan metodikalar boshqa fanlarda ham qo‘llanilishi mumkin. Keyingi
tadqgiqgotlar bu metodlarning uzoq muddatli ta’sirini o‘rganishga garatilishi
lozim.
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The Use of Innovative Technologies in Organizing the Educational
Process

Xudoyberdiyeva Fazilat Mansur qizi
General secondary school N12, Syrdarya region, Uzbekistan

Abstract. In the modern educational landscape, the implementation of
innovative technologies plays a vital role in enhancing the quality,
accessibility, and effectiveness of teaching and learning. This paper examines
the theoretical foundations, practical applications, and challenges of using
innovative technologies in organizing the educational process. It also outlines
the potential impact of these technologies on pedagogy, learner engagement,
and educational outcomes.

Keywords: educational technology, innovation in education, digital
learning, e-learning, virtual learning environments, personalized education

Introduction

The 21st century has witnessed rapid technological advancement,
which has significantly influenced all spheres of human life, including
education. Traditional teaching methods are being replaced or supplemented
by technology-driven approaches. The integration of innovative technologies
into the educational process is essential to meet the evolving needs of digital-
native students and to prepare them for future challenges.

In addition to the digital transformation of society, educational
institutions are under increasing pressure to prepare students not only with
academic knowledge but also with digital skills that are essential in modern
workplaces. The demand for lifelong learning and digital literacy requires an
educational paradigm shift. As such, integrating innovative technologies is not
a luxury but a necessity in modern curricula. Moreover, the COVID-19
pandemic has underscored the need for resilient and flexible learning
environments, further accelerating the adoption of educational technologies
worldwide.

Theoretical Background

Innovative technologies in education refer to the use of new tools,
platforms, and methods that enhance the teaching and learning experience.
These include e-learning platforms, mobile applications, virtual and
augmented reality, artificial intelligence, and cloud-based systems. The
constructivist theory of learning supports the integration of such tools,
suggesting that learners construct knowledge more effectively when they are
actively engaged in interactive and meaningful activities.

According to Vygotsky’'s sociocultural theory, learning is a social
process, and technological tools can act as mediators in that process. For
example, collaborative platforms like Padlet or Edmodo encourage peer-to-
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peer interaction and social learning. From a cognitive perspective, tools that

provide scaffolding—like intelligent tutoring systems—help students achieve

higher levels of understanding. Additionally, the SAMR model (Substitution,

Augmentation, Modification, and Redefinition) offers a framework for

integrating technology meaningfully into pedagogy.

Practical Applications in Education

The application of innovative technologies varies depending on the level
of education, subject matter, and institutional capacity. Some common
examples include:

o Learning Management Systems (LMS): Platforms such as Moodle
and Google Classroom enable content delivery, progress tracking, and
communication between teachers and students.

o Gamification: Integrating game-like elements into learning to boost
motivation and engagement.

o Virtual Classrooms: Use of video conferencing tools to facilitate
remote learning.

o Augmented and Virtual Reality: Enhancing learning through

simulations, 3D models, and immersive experiences.

Al-Powered Tools: Personalized learning and automated feedback
mechanisms through artificial intelligence.

Case studies from various countries have demonstrated the
effectiveness of innovative technologies. In Estonia, one of the most digitally
advanced countries in education, schools use Al-supported platforms to track
student progress. In South Korea, AR and VR are used in science classes to
simulate lab experiments, making learning safer and more interactive. In
rural areas of Africa, solar-powered tablets have enabled children to access
quality content despite infrastructure limitations. These examples illustrate
how context-sensitive implementation of technology can address diverse
educational needs.

Benefits of Using Innovative Technologies
The use of innovative technologies in organizing the educational
process brings numerous advantages, including:

Enhanced student engagement and motivation

Individualized learning paths and differentiated instruction

Improved access to diverse educational resources

Real-time feedback and performance tracking

Increased collaboration and communication

Furthermore, technology supports inclusive education by catering to

students with special needs. For instance, speech-to-text software assists

learners with dyslexia, and captioned videos help students with hearing
impairments. Students in multilingual classrooms benefit from real-time
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translation tools. These technological solutions enhance accessibility and
foster equity in education. Moreover, digital portfolios allow students to track
their own progress and reflect on their learning journey over time.

Challenges and Limitations
Despite their benefits, the use of innovative technologies is not without

challenges. These include:

Digital divide and unequal access to devices or internet

Lack of teacher training and resistance to change

Overreliance on technology, potentially reducing critical thinking

Data privacy and cybersecurity concerns

Another significant challenge is the digital divide, which exacerbates

educational inequalities. Students from low-income families or rural areas
may lack the necessary devices or internet access. There is also the issue of
screen fatigue and mental health concerns associated with excessive digital
engagement. Therefore, while technology can enrich learning, it must be
balanced with offline activities and human interaction. Additionally, educators
need ongoing professional development to keep up with rapidly changing
technological tools and methodologies.

6. Conclusion
The integration of innovative technologies into the educational process

has the potential to transform traditional pedagogy, making it more student-
centered, flexible, and effective. However, successful implementation requires
a strategic approach, including teacher training, infrastructural support, and
alignment with educational objectives. Future research should focus on
measuring the long-term impacts of these technologies on learning outcomes
and educational equity.

In conclusion, innovative technologies have a profound impact on the

organization and effectiveness of the educational process. However, to fully
leverage these tools, stakeholders must adopt a holistic approach that
includes policy development, infrastructure investment, teacher training, and
ethical considerations. By doing so, we can ensure that technology not only
supports academic success but also fosters lifelong learning, creativity, and
digital citizenship.
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